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COURSE:  Grade 10 Academic Canadian History  
 
SPECIFIC EXPECTATION(S): B2.3) describe some major instances of social and/or 
political conflict in Canada during the period, including conflict between French and 
English, and analyse some of their causes and consequences.  
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  
Cause and Consequences 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  
Evidence and Historical Perspective 
 
LESSON # 1 
 
TITLE: Conflicts in Canada: Causes and Consequences of Regulation 17 
 
OVERVIEW:  Students will explore the various causes of Regulation 17 and come to their own 
conclusions regarding what was the most important cause. Students will also discuss the 
consequences of this event.  
 
MATERIALS: 

1. Primary Source Documents (PSD 1.1/PSD 1.2/ PSD 1.3) 
2. Instructions for teacher 
3. Black Line Masters (BLM 1.1/BLM 1.2/BLM 1.3), Choose your own Adventure 

Book, access to the internet 
 

PLAN OF INSTRUCTION:  

Step 1: Warm up (15 min.) 
-Read a Choose Your Own Adventure book, found at http://www.cyoa.com/ if not available in 
library 
 -you can do this as a class with one book or with multiple books in small groups 
 -an opportunity for students to understand how decisions could lead to different 
outcomes 
 -an opportunity for students to comprehend that people and other events lead to events 
 
-watch Thinking Inquiry video to connect these concepts to history 
 You may choose to have students take notes regarding the prompts this video provides 
  -factors, immediate and underlying factors, intended and unintended consequences 
 http://tc2.ca/take2-causeConsequence.html 

Step 2: Discussion (20 min.) 
-present the events of Regulation 17 using BLM 1.1 for reference 
-discuss the various factors (Causes) with class  
-ask students to rank each cause using the Cause and Consequence worksheet 
 -they are now making judgments on what is the most important cause to this  event 

Step 3: Independent Activity (20 min.) 
-provide students time to read through three primary sources regarding Regulation 17 
looking at causes such as religion, concepts of assimilating ‘aliens’ and French Canadians, 
and separate schools in Ottawa 

http://www.cyoa.com/
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 Ask students to consider what these sources reveal about the immediate and underlying 
causes of this event as they read 

Step 4: Sharing / Discussing / Teaching (15 min.) 
-have students write their answers on the board for the immediate and underlying causes 
 -take up/add to answers provided 
-Ask students to consider what the intended and unintended consequences of Regulation 
17 were through an exit ticket 
 -take up next class 

 
 
ASSESSMENT: 
-Students should hand in cause and consequence sheet 
-exit tickets will provide opportunity to identify if students understand the causes and the 
intentions of Regulation 17 
-as students write on the board you can assess if students understand the meaning of 
immediate or underlying causes as well as their understanding of this event 
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COURSE:  Grade 10 Academic Canadian History  
 
SPECIFIC EXPECTATION(S):  
B2.3) describe some major instances of social and/or political conflict in Canada during the 
period, including conflict between French and English, and analyse some of their causes and 
consequences. 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  
Evidence 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  
Causes and consequence, Historical Perspectives 
 
LESSON # 2 
 
TITLE: What is the ‘crisis’ in the Conscription Crisis of 1917 
 
OVERVIEW:  Students will investigate a variety of primary sources regarding the 1917 
Conscription Crisis in order to discover what the ‘crisis’ was. This activity will develop their ability to 
analyse multiple sources, extract, and organize information. These sources also represent to 
understand how conflicts are presented in media what crisis’ are.  
 
MATERIALS: 

1. Primary Source Documents (PSD 2.1/ PSD2.2/ PSD 2.3/ PSD 2.4/ PSD 2.5/ PSD) 
2.6/PSD 2.7) 

2. Teacher Instructions 
3. Black Line Masters (BLM 2.1), access to YouTube 

 
PLAN OF INSTRUCTION:  

Step 1: Warm up (10 min) 
Show a video clip from Sherlock Holmes (3:54) 
[https://www.youtube.com/watch?v=ElH3aVXLZoo] 
 -What kind of details are the most important? 
 -What was Sherlock doing based on what he saw? (looking for inferences) 

Step 2: Discussion (15 min) 
Looking at Primary Sources:  
 What is history? A: looking for history is a discussion/conversation and   
   interpretation of primary sources 

What are primary sources? A: something from the time ie newspapers, photos,   
    journal entries 
Use this time to present the causes for conscription in relation to the Great War 
 For example, war wasn’t going well and the Allies needed more soldiers 
 Will also need to define conscription 

Step 3: Guided Practice (25 min.) 
-Students will divide into groups where they will work together to explore six primary 
sources regarding the conscription crisis filling out a primary source tool box worksheet for 
each source 
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- come up with a class definition of  a ‘crisis’ 
 Here’s an example From Oxforddictionaries:  

A time when a difficult or important decision must be made 
 

-Students should focus on information that helps them understand why this event has been 
deemed a crisis 
 
What is the conflict? Who is involved? What were the arguments? What were the perspectives? 
Circulate around the room and guide inquiry  

Step 4: Sharing / Discussing / Teaching (15 min.) 
-Groups should present what they think the crisis was regarding conscription 
 - encourage students to back up the decision with evidence from the sources 
 
-Get feedback regarding how they felt about exploring primary sources 
 Either through an exit slip or through a group conversation (I like a talking circle) 
 some prompts: 
 
 What do you like about looking at primary sources? 
 What was hard about working with primary sources? 
 Did you like finding the answers for this inquiry? 

 
 
ASSESSMENT: 
-collect primary source tool box  sheets 
-gauge their thinking as you circulate 
-getting feedback regarding evidence allows you to modify or remediate any challenges 
students had in future lessons 
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COURSE:  Grade 10 Academic Canadian History 
 
SPECIFIC EXPECTATION(S):  
B2.3) describe some major instances of social and/or political conflict in Canada during the 
period, including conflict between French and English, and analyse some of their causes and 
consequences. 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  
Historical Significance 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  
Historical Perspective, Ethical Judgment, and Evidence 
 
LESSON # 3 
 
TITLE: What was significance about the Conscription Crisis 
 
OVERVIEW:  Students will learn about the events that led to conscription and what followed 
conscription. Students will be able to identify historical significance as a concept and the significance 
of the events of the Conscription Crisis in 1917 in Canadian History. 
 
MATERIALS: 
 

1. Primary Source Documents (PSD 3.1) 
2. Instructions for teacher 
3. Black Line Masters (BLM 3.1/ BLM 3.2 / BLM 3.3) Access to YouTube 

 
PLAN OF INSTRUCTION:  

Step 1: Warm up (15 minutes) 
Ask students to consider the most significant event/moment in their life, ask them to write 
down why this event was significant/why do you remember this event. Ask students to then 
organize their reasoning between two criteria 
  
Significance can be divided into two sets of criteria: 
  Resulting in Change: does this event result in change; for a large amount of people,  
  how long lasting were the affects and how does this event change 
   
  Revealing: how does this event link into a larger trend or narrative or what does this  
  event reveal about something today? 

Step 2: Discussion (15 minutes) 
Introduce the topic of Conscription 
 -use the “Avoidance of War” reading with questions to introduce the topic 
  -take up answers as a class 

Step 3: Modeling (15 minutes) 
Explain the Military Voters Act and War Time Elections Act 
 -Extended the right to vote to men and women serving in the Canadian Expeditionary 
 Force 
 -Extended the right to vote to mothers, wives, and sisters of soldiers serving, also refused 
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the right to vote to any person deemed ‘enemy aliens’ 
 Prompt: ask students to consider why the government extended these rights taking in historical perspective 
of these peoples and why they would vote for Conscription, also an opportunity to explore the ethical 
dimension of granting some people rights and not others 
 
 -Using PSD 3.1 discuss the significance of these two Acts in relation to conscription, 
discuss significance of these acts in relation to WW1 

Step 4: Independent Activity (15 min.) 
Show video on the Quebec Easter Riot (9 minutes) stop at 7 minutes 
https://www.youtube.com/watch?v=ugeq0PIjuSQ#t=50 
 -this video contains some repetitive material and also uses primary sources 
 -ask students to take notes as they watch the video regarding the criteria for historical 
significance 
  What is significant about these riots in relation to conscription? 
  What is significant about these riots in regard to Canadian history? 
 *Assess student’s note taking, it might be helpful to pause following informative sections 
of the video  
-students will complete the historical significance worksheet on this event and hand in at the 
end of class 
  
 
ASSESSMENT: 
-as you take up answers to the reading assess students ability to complete this skill 
-through independent activity assess their understanding of the criteria for historical significance as 
well as their understanding of the Conscription crisis 
-Assign the students to watch the news over the course of the following week and pick one event 
and write down the historical significance following the criteria  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.youtube.com/watch?v=ugeq0PIjuSQ#t=50
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COURSE:  Grade 10 Academic Canadian History 
 
SPECIFIC EXPECTATION(S):  
B2.3) describe some major instances of social and/or political conflict in Canada during the 
period, including conflict between French and English, and analyse some of their causes and 
consequences. 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  
Change and Continuity 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  
Historical Perspective and Evidence 
 
LESSON # 4 
 
TITLE: Change and Continuity: Conflicts in Parliament  
 
OVERVIEW:  Students will explore change and continuity of political conflict by comparing the 
King-Byng Affair and when Harper prorogued Parliament in 2008.  This lesson is designed to 
happen in two days to explore both topics and compare them adequately. 
 
MATERIALS: 
 

1. Primary Source Documents (PSD 4.1 / PSD 4.2/ PSD 4.3 / PSD 4.4/ PSD 4.5) 
2. Instructions for teacher 
3. Black Line Masters (BLM 4.1 / BLM 4.2 / BLM 4.3) 

 
PLAN OF INSTRUCTION:  

Step 1: Warm up (15 min.) 
Read Article “A Historically Rare Event Amidst an Already Strained Government,” until section on 
PM Trudeau 
 Ask: What is this article about? 
  Students should describe the four scenarios/relationships discussed in the article 
  What has change regarding the relationships between Governor Generals and Prime Ministers 
  What has continued regarding these relationships? 

Day One: 

Step 2: Discussion (15 min.) 
Read handout for King Byng Crisis 
 -be prepared to explain terms regarding Parliament and what made this a constitutional crisis 
Show students King-Byng Cartoon to visually explain the crisis/series of events 

Step 3: Guided Practice (20-25 min.) 
Students will read letters and take note of what these letters suggest regarding the relationship 
between the PM and GG and the crisis 

Step 4: Independent Activity (10 min.) 
-ask students to write an answer to this question and explain their thinking 
 What would you do if you were the Governor General? 
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Step 5: Sharing / Discussing / Teaching (15 min.) 
Students will now pair up with someone who has the opposite opinion and discuss the question 

Day Two: 

Step 1: Change and Continuity (10 min.) 

Ask students to fill out column one on change and continuity worksheet regarding the King 
Byng Affair 

Step 2: Discussion (20 min.) 
Introduce “News in Review” video 
 -Preparation worksheet should be handed out first to explain major concepts 

Step 3: Guided Practice (15 min.) 
Students will have the opportunity to read an article and discuss the author’s point of view regarding 
what Harper is doing 
 -with a partner, students will discuss what they think Michaelle Jean should do 
 -students will also compare the two events and identify similarities and differences 

Step 5: Independent Activity (give an approximate time for the step) 
Students will now fill out the rest of their change and continuity worksheet  
Students will also use this time to answer the question about to what degree change and continuity 
occurred 

Step 6: Sharing / Discussing / Teaching (give an approximate time for the step) 
-put students into groups 
-Students will create their own ‘News in Review’ exploring change and continuity/historical parallels 
between two historical events 
 
 
ASSESSMENT: 
-Students will hand in continuity and change worksheet 
-will display their learning and understand of this concept by creating their own ‘News in Review’  
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COURSE:  Grade 10 Academic Canadian History 
 
SPECIFIC EXPECTATION(S):  
B2.3) describe some major instances of social and/or political conflict in Canada during the 
period, including conflict between French and English, and analyse some of their causes and 
consequences. 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  
Historical Perspective 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  
Evidence 
 
LESSON # 5 
 
TITLE: The Perspectives of the Winnipeg General Strike 
 
OVERVIEW:  Students will explore the historical perspectives of those who participated in the 
Winnipeg General Strike in order to understand the diversity of perspectives in the past and what 
caused this conflict in Canadian history.  Understanding varying perspectives in the past will develop 
skills in understanding current conflicts within Canada and the world today. 
 
MATERIALS: 
 

1. Primary Source Documents (PSD 5.1/ PSD 5.2) 
2. Instructions for teacher 
3. Black Line Masters (BLM 5.1 / BLM5.2 / BLM 5.3), Access to YouTube 

 
PLAN OF INSTRUCTION: 

Step 1: Warm up (20-30 min.) 
 Watch Crash Course Video number 33 
[https://www.youtube.com/watch?v=B3u4EFTwprM] 
 As you watch video pause following key concepts that you want students to know 
 using the capitalism/socialism T-Chart 
 Also pause to take any questions or clarify any key ideas, the video moves  quickly 
 Students will have a hard time understanding socialism and may have 
 misconceptions regarding it being ‘bad’ 
*Pause for definitions on Industrial Capitalism and provide this definition for communism: 
 The political system in which everyone shares in the wealth of a country equally 
*This will provide the context of the Winnipeg General Strike 

Step 2: Modeling (5 min.) 
 Review guidelines for historical perspective 
 -Presentism= bad 
 -consider the context 
 -acknowledge that like now, there were different perspectives in the past 
Model using Winnipeg Citizen  regarding the employer’s point of view (as an overhead) 
Teacher Prompt: 
 What do they think the strike actually is? 
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 What is their perspective   

Step 3: Guided Practice (30-50min.) 
 -Students will now complete an ‘artifact’ activity using the Historical Perspective 
 worksheet 
 -Split students into even groups of five and send them to separate stations around the 
 room containing a primary source (IWW Song) and go over instructions 
 -Give groups ten minutes at each station, circulate to provide help and keep them on task 
*As it is a reading of the same type of source, students will likely require less time at each 
station as they progress 

Step 4: Independent Activity (10 min) 
Give students time to answer question at the bottom of the Historical Perspective worksheet 
 
Given what you now know about the attitudes of those who were on strike, do you believe the government and 
community at large were justified to fear a communist revolution within Canada?  

Step 5: Sharing / Discussing / Teaching (15 min.) 
Get group into a talking circle using a talking stick of your choice 
 Allow students to share their opinions/answers to question 
 Further teacher prompts could be: 
Do you think it was a communist revolution? 
What do you think the strikers wanted? 
Why do you think the government and other officials believed it to be part of a revolution? 

 
ASSESSMENT: 
Gauge students understanding of perspective based on their conversations regarding the reasons that 
the Strikers went on strike and why employers and the Government felt that it was a revolution. If 
students are not able to share both perspectives in conversation, concepts may need to be reviewed. 
 
Students will also hand in BLM 5.3 for marks assessing their ability to summarize each source and 
make connections to socialism 
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COURSE:  Grade 10 Academic Canadian History 
 
SPECIFIC EXPECTATION(S): ):  
B2.3) describe some major instances of social and/or political conflict in Canada during the 
period, including conflict between French and English, and analyse some of their causes and 
consequences. 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: 
 Ethical Judgment 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: 
 Historical Perspective and Evidence 
 
LESSON # 6 
 
TITLE: Judging the Actions of the Government during the Winnipeg Strike 
 
OVERVIEW:  In this lesson students will learn about what happened at the General Strike. They 
will also explore primary sources and the concept of judging the past through this event. 
 
MATERIALS: 
 

1. Primary Source Documents (PSD 6.1) 
2. Instructions for teacher 
3. Black Line Masters (BLM 6.1 / BLM 6.2 / BLM 6.3), access to YouTube 

 
 

PLAN OF INSTRUCTION:  

Step 1: Discussion (15-20 min.) 
Watch video on Winnipeg general strike: 
 https://www.youtube.com/watch?v=WfhIyhZ8XEk 
 
have student fill out question sheet as they watch 
 -pause video as answers come up and discuss with class any confusions or ideas that 
require clarity 

Step 3: Modeling (10 min.) 
Ask students to answer the question at the bottom of the work sheet  

Do you think the government’s response was an infraction on the public’s right to criticise the 

government? Explain your thinking.  

Ask for some of their responses 

-ask them to consider what ethical judgments are (judgments we make on historical actions) 
-ask them to consider our ethical universe vs this by gone society, refer to historical perspectives 
-What can we learn from this event given what we know at this time? 
 
 

https://www.youtube.com/watch?v=WfhIyhZ8XEk
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Step 4: Guided Practice (25 min.) 
-Students will divide into groups of six and be given a source package (six sources) 
-Each student will each read a primary source and each will fill out a primary source analysis 
sheet 
-students will then work together to fill out the Ethical judgment worksheet 

Step 5: Independent Activity (20 min) 
Student will now write a paragraph describing what judgments they make regarding the 
Winnipeg General Strike.  
 
ASSESSMENT: 
Mark the Ethical Judgment sheet to assess their ability to think critically about information 
taken from primary sources 
Mark the paragraph to assess their ability to make judgment on the past and their 
communication skills 
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Primary Source Documents 

 

PSD 2.1 

 

 

 
 

“Down with Conscription.” The Quebec Chronicle, May 24, 1917. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



PSD 2.2 

 

 
 

Coalition Propaganda Election Posters 1917 from 

http://www.tvdsb.ca/webpages/evendent/chc2d.cfm?subpage=106731 

 

 

http://www.tvdsb.ca/webpages/evendent/chc2d.cfm?subpage=106731


PSD 2.3 

 

An excerpt from the debates held in Parliament regarding the Military Service Bill introduced by 

Prime Minister Sir Robert Borden 

 

 

Sir Wilfrid Laurier:  

 

 It has often been wondered why the people of Quebec have not volunteered in larger 

numbers. It has been asked: Has their blood degenerated? It is sufficient to say that those French 

Canadians who have enlisted have given answer to that question upon the battlefields of France 

and Flanders, where they have performed their duty in such a manner as to win the applause of 

all their comrades in arms, and of all the Canadian people. 

  

 The fact that the men of Quebec have not enlisted in larger number does not mean that 

they have degenerated. Conditions prevail in the province of Quebec which do not exist 

elsewhere. According to the figures of enlistment which were brought down a few years ago, the 

English-speaking portion of the community contributed 280 000 men; of these about 125 000 

were Canadian-born; the remainder were English-born. The number of French Canadians 

enlisted was given as 14 000. I have given a good deal of attention to this subject. . .  

 

 If the compare enlistment of French Canadians does not compare favourably with the 

enlistment of their compatriot speaking the English language, it is to be noted that the disparity 

between enlistment of men who are Canadian-born and men who are British-born is also 

somewhat marked. What can be the cause of this disparity? The English-born are at the top of the 

list, the Canadian-born speaking the English language come next, and the Canadian-born of 

French origin are at the bottom of the list. It is suggested that enlistment has preceded negatively 

in proportion to the length of time that the men have been in the country. The French-Canadians, 

who have been longer in the country than any other class of the community, have contributed 

fewer than the others. . . 

 

 I am sure that not one man in the province of Quebec has any relatives natives of 

France . . . I think it may be truthfully said on the other hand that there is not an English-

speaking family in Canada which cannot claim relatives in Great Britain. . . 

 

 

Canada. House of Commons Debates, 1 August, 1917 (Sir Wilfrid Laurier) 
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PSD 3.1 

 

 

 

 

 

 

 

 

 

 

 
 

Every Vote Counts 

 

A wounded Canadian soldier casts his vote in the December 1917 election at a Canadian hospital 

in France. The patient and his bed were moved outdoors to pose for this photo with high ranking 

officers.  

 

George Metcalf Archival Collection CWM 19930012-843 

[http://www.warmuseum.ca/firstworldwar/objects-and-photos/photographs/life-at-the-front-

photographs/every-vote-counts/?back=361]  
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“King Byng Thing” by Lindsey Martin, 

http://blogs.ubc.ca/etec540sept09/2009/11/11/ripmixfeed-my-toondoo/ 
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King Byng 

Letter from William Lyon Mackenzie King to Governor General Byng, 28 June 
1926 Your Excellency having declined to accept my advice to place your signature to 
the Order-in-Council with reference to a dissolution of parliament, which I have placed 
before you to-day, I hereby tender to Your Excellency my resignation as Prime Minister 
of Canada. Your Excellency will recall that in our recent conversations relative to 
dissolution I have on each occasion suggested to Your  Excellency, as I have again 
urged this morning, that having regard to the possible very serious consequences of a 
refusal of the advice of your First Minister to dissolve parliament you should, before 
definitely deciding on this step, cable the Secretary of State for the Dominions asking 
the British Government, from whom you have come to Canada under instructions, what, 
in the opinion of the Secretary of State for the Dominions, your course should be in the 
event of the Prime Minister presenting you with an Order-in-Council having reference to 
dissolution.As a refusal by a Governor-General to accept the advice of a Prime Minister 
is a serious step at any time, and most serious under existing conditions in all parts of 
the British Empire to-day, there will be raised, I fear, by the refusal on Your Excellency’s 
part to accept the advice tendered a grave constitutional question without precedent in 
the history of Great Britain for a century, and in the history of Canada since 
Confederation.If there is anything which, having regard to my responsibilities as Prime 
Minister, I can even yet do to avert such a deplorable and, possibly, far-reaching crisis, I 
shall be glad to do so, and shall be pleased to have my resignation withheld at Your 
Excellency’s request pending the time it may be necessary for Your Excellency to 
communicate with the Secretary of State for the Dominions 
Source: Public Archives of Canada, King Papers, Letter from William Lyon Mackenzie  
 
King to Governor General Byng, 28 June 1926. 
 

http://www.mysteriesofcanada.com/wp-content/uploads/2014/10/King-Byng.jpg


Letter from Governor General Byng to Mr. L. S. Amery, The Secretary of State for 
Dominion Affairs, 30 June 1926As already telegraphed, Mr. Mackenzie King asked 
me to grant him dissolution. I refused. Thereupon he 
resigned and I asked Mr. Meighen to form a Government, 
which has been done. Now this constitutional or 
unconstitutional act of mine seems to resolve itself into 
these salient features. A Governor General has the 
absolute right of granting dissolution or refusing it. The 
refusal is a very dangerous decision, it embodies the 
rejection of the advice of the accredited Minister, which is 
the bed-rock of Constitutional Government. Therefore nine 
times out of ten a Governor General should take the Prime 
Minister’s advice on this as on other matters. But if the 
advice offered is considered by the Governor General to be 
wrong and unfair, and not for the welfare of the people, it 
behooves him to act in what he considers the best interests 
of the country.This is naturally the point of view I have 
taken and expressed it in my reply to Mr. King (text of 
which is being telegraphed later).  
You will notice that the letter in question is an  acknowledgement of a letter from Mr. 
King (text of which is also being telegraphed later) appealing that I should consult the 
Government in London. While recognizing to the full help that this might afford me, I 
flatly refused, telling Mr. King that to ask advice from London, where the conditions of 
Canada were not as well known as they were to me, was to put the British Government 
in the unfortunate position of having to offer solution which might give people out here 
the feeling of a participation in their politics, which is to be strongly deprecated.  

There seemed to me to be one person, and one alone, who was  responsible for the 
decision and that was myself. I should feel that the relationship of the Dominion to the 
Old Country would be liable to be seriously jeopardized by involving the Home 
Government; whereas the incompetent and unwise action of a Governor General can 
only involve himself.  

I am glad to say that to the end I was able to maintain a friendly feeling with my late 
Prime Minister. Had it been otherwise, I should have offered my resignation at once. 
This point of view has been uppermost in my mind ever since he determined on 
retaining the reins of office (against my private advice) last November. It has not been 
always easy but it was imperative that a Governor General and a Prime Minister could 
not allow a divergent view-point to wreck their relationship without the greatest 
detriment to the country.  

Mr. King, whose bitterness was very marked Monday, will probably take a very vitriolic 
line against myself — that seems only natural. But I have to wait the verdict of history to 
prove my having adopted a wrong course and this I do with an easy conscience that, 
right or wrong, I have acted in the interests of Canada, and have implicated no one else 
in my decision.  



I would only add that at our last three interviews I appealed to Mr. King not to put the 
Governor General in the position of having to make a controversial decision. He refused 
and it appeared that I could do no more.  

Source: Public Archives of Canada, Byng Papers, Letter from Governor General Byng 
to The Secretary of State for Dominion Affairs, 30 June 1926. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



PSD 4.4 

 

Harper Prorogues Government resources: 

 

News and review: 

 http://curio.ca.proxy.queensu.ca/en/the-conservatives-and-the-coalition/s/1932/ 

The conservatives and the coalition produced in 2009 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://curio.ca.proxy.queensu.ca/en/the-conservatives-and-the-coalition/s/1932/


PSD 4.5 
 

“Democracy diminished, accountability avoided.” Globe and Mail. Dec. 30, 2009.  

 Editorial 

 http://www.theglobeandmail.com/globe-debate/democracy-diminished-accountability-

avoided/article577965/ 

 

 

For the second consecutive December, Stephen Harper is 

putting Parliament on ice. In the act, the Prime 

Minister is turning prorogation, a sometimes sensible 

parliamentary procedure, into an underhanded manoeuvre 

to avoid being accountable to Parliament. In the 

interests of political expediency, the government will 

diminish the democratic rights of Canadians. 

Proroguing stops committee work and makes all 

legislation pending before Parliament vanish. 

Historically, it has been used when a government has 

implemented most of its agenda. Until Mr. Harper's 

innovation, it was not an annual occurrence; the last 

minority government to use it more than once was Lester 

B. Pearson's Liberal administration in the 1960s. 

Today, the Conservative agenda remains unfulfilled. 

More than half of all government bills - 37 of 64 - 

introduced since January, 2009, have yet to be passed 

into law. Eleven of these are justice bills, dealing 

with such weighty matters as elimination of the faint-

hope clause (which still needs to be taken up by the 

Senate) and tougher sentencing for white-collar 

criminals and drug traffickers. These can be re-

introduced when the new Parliament resumes in March, 

but they will need to go through the legislative 

process anew. In any case, Mr. Harper's decision means 

Parliament will lose more than 20 days: time that could 

have been used debating, amending and passing these 

bills. 

There is a tactical political advantage to prorogation. 

The government temporarily eludes an issue of national 

importance that is particularly inconvenient: its 

http://www.theglobeandmail.com/globe-debate/democracy-diminished-accountability-avoided/article577965/
http://www.theglobeandmail.com/globe-debate/democracy-diminished-accountability-avoided/article577965/


knowledge of torture of Afghan detainees. Government 

members have already acted as truants when Afghanistan 

committee hearings are called. The government failed to 

provide documents to committee members, and implied it 

will disregard a parliamentary order to produce those 

documents. Prorogation is the logical extension of such 

thinking: shut down parliamentary debate entirely. 

Prorogation would also allow the government a freer 

hand in the Senate: five vacancies need to be filled, 

and committees can be reconstituted after prorogation, 

giving Conservatives a "governing majority." 

Political calculation is clearly behind the decision to 

prorogue. The Conservatives are hoping to bask in the 

glow of Olympic glory while dodging the mess and 

scrutiny of lawmaking, Question Period and an 

outstanding, unprecedented order from Parliament to 

provide transparency and truth on the detainee file. 

Then, they hope to return in March, stronger in the 

Senate and ready to reclaim, they hope, the public 

agenda. 

Canada's democracy should not be conducted solely on 

the basis of convenience for the governing party. If 

the debate over detainees cannot be carried out in 

Parliament, then it should continue among Canadians at 

large. On this and other important issues, the 

government cannot delay accountability forever. 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 



PSD 5.1 

Winnipeg Citizen (published y the Citizens’ Committee of the employers) May 17, 1919 

It is to the general public of Winnipeg that we 

speak in starting without equivocation that this is not 

a strike at all, in the ordinary sense of the term—it 

is a revolution. 

It is a serious attempt to overturn British 

institutions in this western country and to supplant 

them with the Russian Bolshevik system of soviet rule… 

why is it that one finds many thousands of men and woen 

among strikers who state quite frankly that they had no 

wish to strike—that they did not want to strike, and 

yet, paradoxically, they are on strike? 

 It is because the ‘Red’ element in Winnipeg has 

assumed the ascendency in the labor movement, 

dominating and influencing—or stampeding—the decent 

element of that movement, which desires the 

preservation of British institutions, yet is now 

striking unconsciously against them. . . 

 

From:  

Steward Reid, J.H., Kenneth McNaught, and Harry S. Crowe, eds. A Source-book of Canadian 

 History: Selected Documents and Personal Papers. Toronto: Longmans Canada LTD., 

 1959, 399. 

 

 

 

 

 



 

PSD 5.2    “Dump the Bosses off Your Back” 

By John Brill 

From the IWW Song Book

 



 

 

“I’m Too Old to be a Scab” 

By TBS 

From the IWW Song Book 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

“Mr Block” 
By Joe Hill 

From the IWW Song Book 

Please give me your attention, 

I'll introduce to you 

A man that is a credit to 

"Our Red, White and Blue"; 

His head is made of lumber, 

And solid as a rock; 

He is a common worker 

And his name is Mr. Block. 

And Block he thinks he may 

Be President some day. 

Chorus: 

Oh, Mr. Block, you were born by mistake, 

You take the cake, 

You make me ache. 

Tie on a rock to your block 

And then jump in the lake, 

Kindly do that for Liberty's sake. 

2. Yes, Mr. Block is lucky; 

He found a job, by gee! 

The sharks got seven dollars, 

For job and fare and fee. 

They shipped him to a desert 

And dumped him with his truck, 

But when he tried to find his job, 

He sure was out of luck. 

He shouted, "That's too raw, 

I'll fix them with the law." 

Chorus: 

3. Block hiked back to the city, 

But wasn't doing well. 

He said, "I'll join the union 

Te great A.F. of L." 

He got a job next morning, 

Got fired in the night, 

He said, "I'll see Sam Gompers 

And he'll fix that foreman right." 

4. Election day he shouted, 

"A Socialist for Mayor!" 

The "comrade" got elected, 

He happy was for fair, 

But after the election 

He got an awful shock, 

A great big socialistic Bull 

Did rap him on the block. 

And Comrade Block did sob, 

"I helped him to his job." 

Chorus: 

5. The money kings in Cuba 

Blew up the gunboat Maine, 

But Block got awful angry 

And blamed it all on Spain.  

He went right in the battle 

And there he lost his leg, 

And now he's peddling shoestrings 

And is walking on a peg. 

He shouts, "Remember Maine, 

Hurrah! To hell with Spain!" 

Chorus: 

6. Poor Block he died one evening, 

I'm very glad to state, 

He climbed the golden ladder 

Up to the pearly gate.  

He said, "Oh, Mr. Peter, 

One word I'd like to tell, 

I'd like to meet the Astorbilts 

And John D. Rockefell." 

Old Pete said, "Is that so? 

You'll meet them down below." 

Chorus: 



Sam Gompers said, "You see, 

You've got our sympathy." 

 

 

“There is Power in a Union” 

By Joe Hill 

From the IWW Song Book 

Would you have freedom from wage slavery, 

Then join in the grand Industrial band; 

Would you from mis'ry and hunger be free, 

Then come! Do your share, like a man. 

Chorus: 

There is pow'r, there is pow'r 

In a band of workingmen, 

When they stand hand in hand, 

That's a pow'r, that's a pow'r 

That must rule in every land- 

One Industrial Union Grand. 

2. Would you have mansions of gold in the 

sky, 

And live in a shack, way in the back? 

Would you have wings up in heaven to fly, 

And starve here with rags on your back? 

Chorus: 

3. If you've had "nuff" of "the blood of the 

lamb," 

Then join in the grand Industrial band; 

If, for a change, you would have eggs and 

ham, 

Then come, do your share, like a man. 

Chorus: 

4. If you like sluggers to beat off your head, 

Then don't organize, all unions despise, 

If you want nothing before you are dead, 

Shake hands with your boss and look wise. 

Chorus: 

5. Come, all ye workers, from every land, 

Come, join in the grand Industrial band, 

Then we our share of this earth shall demand. 

Come on! Do your share, like a man. 

Chorus 

 

 

 

 

 

 

 



 

 

“It is the Union” 

By Richard Brazier 

From the IWW Song Book 

Sing a song in praise of toiling masses, 

Sing a song about our sons of toil; 

Sing of wrongs done to the working classes, 

Wrongs that make our hearts boil. 

We have always borne the blows and lashes- 

No more we'll patient stand, 

But on every hand, throughout this splendid 

land, 

We sons of toil will make our stand. 

Then in our glory will we tower, 

What will be the secret of our power? 

Chorus: 

It is the Union, the Industrial Union-- 

Our banner is unfurled. 

We will unite in all our splendid might 

In the Industrial Workers of the World. 

We have a union, a fighting union, 

And our masters know that, too. 

It will keep them in their place 

When they know they have to face 

Our union of workingmen that's true. 

2. For countless years and ages we've been 

enslaved 

Beneath the capitalistic rule; 

We, the strong, cringing to those men 

depraved. 

In whose hands we have ever been a tool. 

But the day of liberty is dawning-- 

Freedom now draws nigh. 

We must unite to win the fight-- 

Wage slavery then will die. 

Then in our glory will we tower; 

Great will be the workers' power. 

Chorus: 

 

 

From: Collections Canada. “The Canadian West.” https://www.collectionscanada.gc.ca/canadian-

west/052930/05293046_e.html. (Accessed Oct. 18, 2014). 

https://www.collectionscanada.gc.ca/canadian-west/052930/05293046_e.html
https://www.collectionscanada.gc.ca/canadian-west/052930/05293046_e.html


PSD 6.1 
All of the following sources come from: 
 
Stewart Reid, J.H, Kenneth McNaught, and Harry S. Crowe, eds. A Source-Book of Canadian History: 
 Selected Documents and Personal Papers.  Toronto: Longmans Canada Ltd., 1959, 400-401. 
 
 

JS Woodsworth, Western Labour News, June 12, 1919 

  
The General public is up in arms. They have suffered 

inconvenience and loss. ‘Why should innocent non-combatants 

suffer?’ The general public has not been innocent. It has been 

guilty of the greatest sin—the sin of indifference. Thousands 

have suffered through the years under industrial system. The 

general public have not realized. It did not touch them. Now it 

is coming home to them. They blame the strikers. Why not blame 

the employers whose arrogant determination provoked the strike. 

Why not, rather, quit the unprofitable business of trying to 

place blame and attempt to discover and remove causes that have 

produced this strike and will produce, if not removed, further 

and more disastrous strikes? ... The crisis calls for 

extraordinary measures. Troops and more troops will not settle 

the question. Constructive radical action must come sometime. 

Why not now? 

 

 

J.S. Woodsworth in a letter dated August 25, 1921 (from Woodsworth papers) 

  
That strike has been entirely misrepresented. I know the 

inside details intimately. Without hesitation I say that there 

was not a single foreigner in a position of leadership, though 

foreigners were falsely arrested to give color to this charge... 

In short, it was the biggest hoax that was ever ‘put oer’ any 

people! Government officials and the press were largely 

responsible. Of course some of them were quite sincere but 

absolutely hysterical. In the South End where Mother lived, 

people were guarding their homes with rifles against imaginary 

monsters, while the flesh and blood strikers were some of them 

holding what can best be described as great revival meetings, 

and praying for strength to hold out for another week for what 

they believed were their rights... 

 

 

 

 

 

Telegram of the Rt Hon. Arthur Meighen t o A.J. Andrews  



 The following is from a telegram of A.J. Andrews, agent of the federal Department of 

Justice, to the Rt. Hon. Arthur Meighen, acting Minister of Justice, commenting on the arrest of 

the strike leaders on June 17, 1919 (Canada, House of Commons Debates, 1926, p. 4004.) 

  
Notwithstanding any doubt I have as to the technical 

legality of the arrests and the detention at Stony Mountain, I 

feel that rapid deportation is the best course now that the 

arrests are made, and later we can consider the ratification. 

 

The Rt. Hon. Arthur Meighen. (Canada, House of Commons Debates, 1919, p 3035) 

 
 It was essential that the greater issue raised by the 

assumption of Soviet authority—and it was nothing less on the 

part of those in control of the strike in Winnipeg—should be 

once and for all decided and be decisively beaten down before 

they should concern themselves with the smaller and much less 

important issue upon which certain men had originally gone on 

strike. That is the stand the citizens of Winnipeg took. That is 

the stand the Minister of Labour took . . . [He went on to state 

that there was a high degree of organization among the country’s 

employers, but he insisted that this must not be duplicated in 

the ranks of labour.] Can anyone contemplate such an event? . . . 

Are we to have on the one hand a concentration of all the labour 

interests of the Dominion, fighting it out for supremacy? 

 

 

 

During a parade of returned soldiers whose purpose was to seek an interview with Senator 

Robertson, Mayor Gray read the Riot Act, and the paraders were dispersed by force. The Hon. 

N.W. Rowell reported to the Commons on the incident. 

 Canada, House of Commons Debates, 1919, p. 3843 

 
 The first shots were fired by the paraders, or those 

associated with them, and the Mounted Police fired only in self-

defence. The information that we have is that the police acted 

with great coolness, great courage, and great patience, as is 

the characteristic of the men of the Royal North-West Mounted 

Police . . . The sooner all classes fully recognise that it is 

the intention of the federal government and of the provincial 

and various municipal governments in Canada to maintain law and 

order and to protect life and property, the more speedily we 

shall reach common understanding in relation to all matters 

affecting the public interest.  

 

 

 

 



Reporting the same event, the Western Labour News wrote: 

 
 Apparently the bloody business was carefully planned, for 

Mayor Gray issued a proclamation in the morning stating that 

‘any women taking part in the parade do so at their own risk’. 

Nevertheless a vast crowd of men, women, and children assembled 

to witness the ‘silent parade’ . . . No attempt was made to use 

the special city police to prevent the parade. . . 

 On Saturday about 2:30 p.m., just the time when the parade 

was scheduled to start, some fifty mounted men swinging baseball 

bats rode down Main Street. Half were red-coated Royal North-

West Mounted Police, the other wore khaki. They quickened their 

pace as they passed the Union Bank. The crowd opened, let them 

through and closed in behind them. They turned and charged 

through the crowd again, greeted by hisses and boos, and some 

stones. . .  

 Then, with revolvers drawn, they galloped down Main Street, 

and charged into the crowd on William Avenue, firing as they 

charged. One man, standing on the sidewalk, thought the Mounties 

were firing blank cartridges until a spectator standing beside 

him dropped with a bullet through his breast. Another, standing 

nearby, was shot through the head. . . 

 



Blank Line Masters 
BLM 1.1 

Regulation 17 

 

What is it? 

 In Ontario, French language education was an issue from 1890 to 1980 in response to 

anti-French sentiment in Ontario post Confederation. By 1912, in response to a commission 

headed by Francis Walter Merchant that concluded that the quality of education in English was 

inadequate, the Ontario Premier James Pliny Whitney’s conservative government issued 

Regulation 17. The Regulation limited the use of French as the language of instruction to the first 

two years of elementary school and amended in 1915 to permit French as a subject of study for 

one hour per day.  

 This became an issue in 1917 during the Great War where French Canadians were 

already being alienated by the federal government through the Conscription Crisis. It was found 

constitutional as denominational schools did not guarantee languages, but that the commission to 

enforce the policy in Ottawa was unconstitutional.  

 A compromise was not found until after the war when members from the Association 

Canadiene-Francais d’Education du l’Ontario, the Unity League of Ontario developed another 

commission that found Regulation 17 a failure in that it perpetuated inferior schooling. Now in 

1927, the Ontario Premier, Howard Ferguson introduced a new policy promoting improved 

bilingual instruction.  

 

Factors 

 

People: 

James Whitney, Irish Catholics, Orangeman, French Ontarians 

 

Ideas/Beliefs: 

-Assimilation (social Darwinism/Anglo-Saxon Protestantism as the superior race)  

-The school system as the transmission of values, the values here being assimilation, mainly the 

English language 

 

Institutions/Organisations: 

-Both the Federal and Provincial government, 

-Organisations such as the ACFEO, Orangeman, and Irish Catholics 

 

Other Events: 

Confederation (Constitution Act 1967), previous education Acts (Upper Canada School Act 

(1797) Adolphus Egerton Ryerson’s School Act (1846), Conscription Crisis (1917) 

 

Immediate Factors: 

-New mass income of other immigrants aside from Anglo-Saxons (British) 

 

Underlying Factors: 

-tensions between French and English that had existed before confederation that it was a 

compromise that would represent equally the French and English cultures and language. 

 



 -“they[being George Munro Grant, George Parkin, Sir Andrew Macphail] deemed the 

battle of French-Canadian militants like political leader and publisher Henri Bourassa to be 

harmful because such a battle was contrary to the march of history. The Anglo-Saxon majority 

tolerated the French presence in Quebec, as long as it accepted the Anglo-Saxon’s vision of the 

world. As soon as French Canadians left Quebec to settle elsewhere in the country, they had to 

accept that they would from then on be living in a territory dominated by a community of 

English-language speakers and culture.”  Marcel Martel and Martin Paquet, 49. 

 

 

Sources: 

 

Barber, Marilyn and Paul-Francois Sylvestre. “Ontario Schools Question.” The Canadian  

  Encyclopedia. (October, 2014). 

 http://www.thecanadianencyclopedia.ca/en/article/ontario-schools-question/ (accessed 

 November 27, 2014).  

 

Martel, Marcel and Martin Paquet. Speaking Up: A History and Politics in Canada and 

 Quebec.Translated by Patricia Dumas. Toronto: Between the Lines, 2012. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.thecanadianencyclopedia.ca/en/article/ontario-schools-question/


BLM 1.2 

Cause and Consequence 
 

Name: _______________________________________________  Date:  

________________________ 

 

Event or trend: 

 

 

 

Decide what individuals, groups, and social forces were involved, then consider to what extent 

they influenced the event or trend. Place an X inside the triangle to indicate the extent to which 

the event/trend was influenced by these three factors. The closer the X is to one of the three 

factors, the more you think that factor was influential.      

        

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

          

 

 

 

 

 

 

Explanation: Why did you place the X where you did? What role did each of these factors play? 

 

 

 

Copyright Centre for the Study of Historical Consciousness, UBC 

 

Relevant Social Forces or 

Conditions: 

Individuals involved: Groups involved: 

Tom Morton 



BLM 1.3 

 

 

Exit Ticket 

Name: ____________________     Date: _________ 

 

Now that you’ve explored the causes that led to the conflict and enactment of Regulation 17, 

what do you think the consequences were? 

 

What do you think the intended consequences or expected outcomes of Regulation 17?  

 

 

 

 

 

 

What do you think the unintended consequences or unexpected outcomes of Regulation 17? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



BLM 2.1 

Name: ________________      Date: ________ 

Primary Source Toolbox 

 

1. What strikes you in reading this document? What sorts of things leap out at 

you? What grabs your attention? 

>make two or more observations 

 

 

 

 

2. What does this document tell you about who was involved, and whose 

perspective it represents? 

 

 

 

 

 

 

3. What patterns do you see? How does this source to relate to other sources 

from this time? What concepts, images or key words keep coming up? 

>Identify at least one pattern 

 

 

 

 

 

4. What puzzles you? What don’t you get? What do we need to talk about & to 

try to figure out? What do you find out here that you didn’t know  or that 

challenges something you thought you knew? 

>ask two or more questions 
 

 

 

 

 

 

 

Modified from a source developed by Dr. Karen Halttunen, USC Department of History, 

http://historyproject.ucdavis.edu/ 



BLM 3.1 

Avoiding the War 
Canada struggles to enlist more soldiers as casualties mount 

during the First World War 
 

In the bloodiest war the world had ever known, thousands of young Canadian men fought and 

died in the killing fields of Europe. On the homefront, the government waged its own battle to 

replace the soldiers lost overseas. 

At beginning of the First World War, Canadian volunteers flocked to recruiting offices eager to 

sign up for what most people thought would be short war. Some of the first recruits were 

unemployed, single men happy to escape an economic depression at home. 

Seventy percent of those who enlisted were recent immigrants from Britain, eager to defend their 

homeland from the enemy. French Canadians felt little attachment to the British Empire's war in 

Europe and were more reluctant to enlist. 

Patriotic enthusiasm and economic hard times kept volunteer recruitment numbers high in the 

first part of the war. But as the conflict dragged on, the fervour dwindled. And with a flourishing 

wartime economy, young men preferred working at home rather than fighting in Europe. 

By 1916, Canada had turned up its recruiting efforts. Recruitment rallies were organized 

throughout the country where returning veterans appealed to fellow citizens to join up. In 

Ontario, recruitment propaganda urged women to refuse the romantic advances of their lovers 

and husbands if the men didnt turn up in uniform. If there was a sexual blockade, it didn't have 

much effect. 

Recruits were rare, and the quality had dropped, as recruiting officers occasionally looked to 

vagrants and the "feeble-minded". In October 1916, a survey concluded that only one recruit in 

five was in shape for military service. In fact, one soldier had signed up five times in Montreal 

and made the trans-Atlantic crossing twice, despite a record of alcoholism, fits of violence and 

obviously reduced mental capacities. 

In 1916, Prime Minister Borden increased Canadas military commitment to half a million men. 

All were to be volunteers, Borden pledged. But as casualties mounted and enrolment continued 

to drop, he retreated from his promise of no conscription. 

Borden's government passed a conscription law on July 24, 1917. Conscription dictated that all 

able-bodied men between 20 and 45 years of age, who were bachelors or widowers without 

children, had to sign up. 

But conscription did not end the government's enlistment troubles.  

 

 

 

 

 



Hundreds of thousands of men registered for the draft. 

But roughly 93% of all eligible men in Canada asked 

for exemptions from military service. Men from 

English and French-speaking Canada pleaded that they 

were the sole support of their families, or were disabled, 

or students or a member of a profession that was vital 

to the economy. Courts were set up to adjudicate the 

flood of exemption requests. 

Borden responded by canceling all exemptions in April 

1918. 

Thousands of conscripts, particularly French-speaking 

ones, refused to be sent to the front and went into 

hiding. Federal agents combed the countryside. 

In hundreds of Quebec villages, people took desperate 

measures to escape the sweep. 

Fearing that he would be drafted, Jules Lachapelle 

sought refuge in the countryside with his wife Anna. 

When Anna learned that enlistment officers were 

searching the region, she asked her sister-in-law to lend 

them their 18-month-old girl to pass off their own child. 

The local priest had said that the government was 

rounding up married men without children. 

"After nineteen days, the detective (federal agent) came 

round," Anna Lachapelle wrote. "My baby was ready for bed. I had washed her and was rocking 

her. I told my husband: watch out, there is a man on his way here. My husband told me: 'just 

keep cool. Rock the baby, dont let anything show.' He came to the house. He knocked. My 

husband opened the door - Good evening ,Sir - and offered him a chair. He came straight over to 

me, and said So, you have a lovely little baby. Theres no denying it. She had blond hair just like 

me. He spoke to us a little while. Then he said: 'I will be on my way.' Then he passed through the 

doorway and it was over. The sweat was pouring down my back. I couldn’t stand it." 

Jules did not go to war. Later on, he and Anna would have five children of their own. 

While some men successfully hid from the draft, one hundred thousand men were finally called 

up and put in uniform. Half that number crossed the Atlantic but only 25,000 reached the front 

before the end of the war on November 11, 1918. 

___________ “Avoiding the War: Canada struggles to enlist more soldiers as casualties mount 

during World War One.” Le Canada: A Peoples History. CBC Learning, 2001. 

http://www.cbc.ca/history/EPISCONTENTSE1EP12CH2PA2LE.html ( accessed November 30, 

2014). 

 
Fearing that he would be drafted, 

Jules Lachapelle sought refuge in 

the countryside with his wife Anna 

during the First World War. 

(Courtesy of Thrse Legault) 
 

 

 

http://www.cbc.ca/history/EPISCONTENTSE1EP12CH2PA2LE.html


Name: _______________________     Date: __________ 

Avoidance of War 

Questions: 
 

1) What likely contributed to the high recruitment at the beginning of the war? 

 

 

 

 

2) What was one factor that led to the decline of volunteers? 

 

 

 

 

3) What was one effort made in Ontario to increase recruitment? 

 

 

 

 

 

4) How many people did Borden commit to the war efforts? 

 

 

 

 

5) When did Borden pass a conscription law? 

 

 

 

6) What were the reasons that people sought exemption from military service? 

 

 

 

 

 

7) Where did the majority of conscripts who tried to avoid going to war come 

from? 

 



 

 

 

8) What did Anna and Jules Lachapelle do to avoid enlistment? 

 

 

 

 

9) Considering the testament of Anna Lachapelle tell us about the efforts that 

they went to avoid going to war? 

 

 

 

 

10) How many men were drafted and how many men actually reached the front 

of the war? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



BLM 3.2 

Historical Significance 
 

Name: ___________________________     Date: ___________ 

 

With the vast amount of history that exists to this date, we make choices about what events are 

important or worth remembering. Therefore, we as historians choose what events are considered 

significant.  

 

 

Instructions: Use the following chart to organise information you have regarding the event, 

____________________________________. Decide  whether it meets the criteria for historical 

significance. Fill in as much information as you can, not every event will meet all of the 

following criteria.  

 

 

1.) Resulting in Change 

 

a) How were people affected by this 

event/person? 

 

 

 

 

b) How many people’s lives were affected? 

 

 

 

 

c) How long lasting were the changes? 

 

 

 

 

 

2.) Revealing 

 

How does this event or person shed light on 

enduring or emerging issues in history or 

contemporary life? 

 

 

 

 

 

 

 

Modified from the Centre for the Study of Historical Consciousness, UBC 



BLM 3.3 
 

Exploring Historical Significance 
 

Instructions: To display your understanding of Historical Significance you are now 

tasked to watch or read the news over the course of the next week. Choose one 

event that interests you and you believe is significant. You must explain the event 

and explain how it is revealing of a larger trend or narrative or how it results in 

change, or both where applicable. Use established news outlets such as CBC, CTV 

news, CP24, Globe and Mail, the Toronto Star, and/or local newspapers and news 

stations. 

 

 

Source:   

 

 

Event: 

 

Brief Description: 

 

 

 

 

 

Historical Significance: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



BLM 4.1 

The 1926 King-Byng Affair 

One of the more controversial events in the recent history of the Governor General is 

the 1926 constitutional crisis involving Governor General Lord Byng and Liberal Prime 

Minister William Lyon Mackenzie King (often called the “King-Byng Affair”). This crisis 

led to changes in the role of the Governor General, not only in Canada, but throughout 

the Commonwealth. 

The role of both the monarch and the Governor General in Canadian government had 

become largely ceremonial. In theory, the monarch continued to hold several important 

powers, including the power to dissolve Parliament and appoint the Prime Minister, 

which could be exercised by the Governor General in the name of the monarch. The 

custom, however, was that Governors General did not interfere in Canadian politics and 

exercised their royal powers in accordance with the wishes of elected Prime Ministers. 

The powers of the Governor General and this practice of non-interference were at the 

very centre of the King-Byng Affair. 

It is worth noting that, at this time, Governors General acted as representatives of both 

the monarch and the British government. Moreover, they were appointed by the British 

government and were British, not Canadian, citizens. This left the Office vulnerable to 

charges of British influence. 

In 1924, the Liberal government of William Lyon Mackenzie King lost a general election 

to the Conservative Party, led by Arthur Meighen. Although the Conservatives won 

more seats than the Liberals, Mackenzie King was able to form a minority government 

by gaining the support of the Progressive Party. In the following months, a political 

scandal relating to the Ministry of Customs and Excise was exposed, leading to 

corruption charges against the Liberal government and Prime Minister Mackenzie King 

himself. 

In 1926, facing a possible censure vote against his government because of the 

corruption scandal, Prime Minister Mackenzie King asked the Governor General to 

dissolve Parliament and call a general election. Normally, a Governor General would 

automatically grant such a request from a Prime Minister. In this case, however, 

Governor General Byng declined, instead choosing to call on the Meighen Conservatives 

to form a new minority government. In making this decision, the Governor General was 

aware that the House of Commons was in the process of deciding a censure motion 

against Prime Minister Mackenzie King’s government, and that the Conservatives held 

the largest number of seats in the House and could form another government with the 

support of the Progressive Party. For Governor General Byng it was preferable to permit 

the Conservatives to form a new government and allow the censure debate to continue, 

rather than dissolve Parliament and hold a general election. 



The new Conservative minority government, however, only lasted a few days. In the 

subsequent election, Mackenzie King’s Liberals charged that the Governor General had 

favoured the Conservatives over the Liberals and that the British were again interfering 

in the politics of Canada. In the ensuing vote, the Liberals were returned to power with 

a majority government. 

Prime Minister Mackenzie King immediately petitioned the British to change the role of 

the Governor General. This led to the Belfour Declaration of 1926, in which it was 

agreed the Governors General of all Commonwealth countries would cease to be agents 

of the British government; instead, they would only represent the monarchy. A new 

office, that of the British High Commissioner, was created to provide representation for 

the British government in Canada, with powers and duties similar to those of an 

ambassador. 

 

Makarenko, Jay. “Office of the Governor General of Canada.” Mapleleafweb. Jan 1, 2006.  

 http://mapleleafweb.com/features/office-governor-general-canada 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://mapleleafweb.com/features/office-governor-general-canada


BLM 4.2 

Continuity and Change 
Name: __________________________   Date:  ________________________ 

 

Topic:  Constitutional conflict in Canada 
 

List the characteristics you are comparing in the left column.  Title the other two columns with 

whatever it is you are investigating.  This may be two time periods, two documents, two items, two 

events, etc.  Record information that helps you to identify what has changed and what has 

remained the same. 

 

Characteristic #1. #2. 

 

 

Relationship between the Prime 

Minister and Governor General 

 

 

 

 

  

 

 

Precedence of Governor 

General’s ability to ask another 

party to form a government 

 

 

 

 

  

 

 

The confidence in a Minority 

government at the Federal level 

 

 

 

 

  

 

Canada’s relationship with 

Britain 

 

 

 

 

  

To what degree was there continuity and to what degree was there change between #1 and #2? 
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BLM 4.3 

 Preparation for News in Review 
 

Term Definition 

Minority government The party that wins the most seats in a general 

election forms the government. 

• A minority government occurs when the elected 

government does not have enough seats in the House 

of Commons to pass legislation without the support 

of one of the other parties. 

 

Coalition government • A coalition government is formed when several 

political parties agree to work together to pass 

legislation. 

• The usual reason for a coalition is that the elected 

minority government has lost the confidence of the 

House. 

• A coalition government can only occur when the 

elected government wins only a minority of seats in 

the House. 

 

Non-confidence motion motion • If the elected government tries to pass a tax 

or 

spending bill in the House of Commons, and that bill 

is defeated, then the elected government has “lost 

the confidence” of the House. 

• When a non-confidence motion occurs, the 

government must either resign or ask the governor 

general to dissolve Parliament and call an election. 

 

Prorogue • To discontinue Parliament for a period of time 

• Had only been done once before in Canadian history 

 

 
 
 
 

 
Adapted from CBC News in Review resource package, February 2009 



BLM 4.4 

News in Review 
 

Instructions: You will now split into groups of four or five and create your own ‘News in Review’ segments 

discussing conflicts in Parliament with specific reference to the two conflicts we’ve discussed in class; the King-

Byng Affair and Harper and Michaelle Jean. Use the primary documents you’ve examined and focus on continuity 

and change. Include re-enactments of events or quotes. You will present this to the class through ‘live-action.’ 
 

Name: _______________________________________      Date:_______________________  

  

 Level 1 Level 2 Level 3 Level 4 

Re-enactments Includes a re-enactment 

of both historical 

conflicts 

Displays a clear 

understanding of key 

events of both historical 

conflicts 

Displays connections 

through re-enactments 

of key events in both 

historical conflicts 

Creatively portrays both 

historical conflicts 

exemplifying change 

and continuity  

Continuity and 

Change 

Change and continuity 

of conflict in Parliament 

are somewhat clear 

Change and continuity 

of conflict in Parliament 

is mostly clear 

Clearly states how 

conflict in Parliament 

has changed and 

continued 

Change and continuity 

of conflict in Parliament 

is clearly stated 

throughout presentation 

King-Byng Affair Students somewhat 

explain the King-Byng 

affair but not what led to 

it 

Students attempt to 

explain the King-Byng 

Affair and what led to it 

Students clearly 

explain the King-Byng 

affair including what 

led to it 

Students clearly describe 

the King-Byng affair, 

what led to it in a 

creative way 

Harper and 

Michaelle Jean 

Students somewhat 

explain the conflict 

between Harper and 

Michaelle Jean 

Students mostly explain 

the conflict between 

Harper and Michaelle 

Jean 

Students clearly 

explain the conflict 

between Harper and 

Michaelle Jean  

Students clearly explain 

the conflict between 

Harper and Michaelle 

Jean in a creative way 

Presentation 

 

 

 

Students attempt to use 

visuals and clear voices 

to engage the audience 

Students are organised 

and mostly engaging 

through visuals and oral 

skills 

Successful oral skills 

and visuals are used in 

an effective way 

Students keep the 

audience fully engaged 

throughout presentation 



Use of Primary 

Sources 

Primary sources are 

mentioned in the 

presentation 

Some primary sources 

are used in the 

presentation 

Multiple primary 

sources are used 

throughout the 

presentation 

Multiple primary 

sources are presented in 

an innovative way  

Comments 

 

 

 

 

 

 

    

 



BLM 5.1 

Name: _________________________     Date: ___________ 

 

Crash Course World History #33 

Capitalism and Socialism 
Instructions: While watching video take note of definitions of these economic/social systems. 

Also note who is associated with the ideologies, where these ideas developed and anything else 

of interest. 

 

Characteristics of Capitalism   Characteristics of Socialism 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

To what extent to you feel these systems effect Canada’s society today? 
 
 
 
 



BLM 5.2 

Name: _______________________      Date: _____________ 

 

Historical Perspective 
Read each primary source and provide a brief summary about what it says. Imagine that the past 

is a foreign country with different cultures and perspectives. Given what you have learned about 

socialism or communism, write key words and/or how this source has a connection to this 

ideology.  

Item Summary Connection to Socialism 

 

 

 

 

 

 

  

 

 

 

 

 

 

  

 

 

 

 

 

 

  

 

 

 

 

 

 

  

 

 

 

 

 

 

  

 

Given what you now know about the attitudes of those who were on strike, do you believe the 

government and community at large were justified to fear a communist revolution within Canada?  

 

 
 
 



BLM 6.1 
 

Name: ____________________       Date: _____________ 

 

Winnipeg General Strike Video 

 
Answer the questions to the best of your ability. 

1) What is a general strike? 

 

 

2) Who are the first people to walk out? 

 

 

 

3) Who is JS Woodsworth? 

 

 

4) What does Woodsworth say the strike is about? 

 

 

 

5) What is the Citizens Committee of 1000? 

 

 

6) What did the government do to deport strike leaders? 

 

 

 

7) What did strikers want? 

 

 

8) How long did the Strike committee control Winnipeg for? 

 

 

 

9) What did the veterans set on fire? 

 

 

10) How many people were killed in the riot? 

 

 



11) What Canadian event did they refer to that happened earlier in history? 

 

 

12) What happened on ‘Bloody Saturday’? 

 

13) What other strike occurred in 1925? 

 

 

Post Video Question: 

1) Do you think the government’s response was an infraction on the public’s right to 

criticise the government? Explain your thinking.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



BLM 6.2 

Winnipeg General Strike 
Primary Source Analysis 

 

Name: _________________________    Date:  ________________________ 

 
 

1. What type of source is it? 

 

 

 

2. Who authored/created it? 3. When was it created? 

4. What historical events were occurring when it was created? 

 

 

 

 

 

5. How does the point of view/position shape the source? 

 

 

 

 

 

6. What evidence does this document provide regarding the government actions towards the strike? 

 

 

 

 

 

7. How does the point of view/position shape this information? 

 

 

 

 

 

8. What evidence does this source provide to our ethical judgment of this event? 
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BLM 6.3 

The Ethical Dimension 
Name: _______________________________________  Date:  ________________________ 

 

1. Historical action involving conflict: 

 

 

2. When did it happen? 

 

 

3. Who were the main participants? 

 

 

 

4. What other relevant events were occurring around the same time? 

 

 

5. What perspectives/points of view existed 

at the time in relation to the conflict? 

 

 

 

 

 

 

Evidence: 

6. What differences exist between our ethical 

universe (values and ideas of right and 

wrong) and theirs in relation to the issues 

involved in the conflict? 

 

 

 

 

 

 

Evidence: 

7. What are the implications for today? a) simply better understanding about human 

behaviour and human rights; b) bearing witness—the debt of memory; c) reparations and 

restitution; or d) other. 
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