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LESSON #1: The Declaration of War

Lesson Plan Title / Subject: The Declaration of War - A look at the Historical Significance of
the start of World War 11

Date: November 17" 2014

Course: Grade 10 Academic History

Specific Expectation: C1.4

Primary Historical Thinking Concept: Historical Significance
Length of Class (minutes): 70

Overview: Through examination of evidence, students will go through various primary sources from the
start of World War II, including the speech Prime Minister Mackenzie King delivered declaring war on
Germany to officially involve Canada in the war effort. Through their examination of these sources, students
will develop their own ideas in groups, using B.LL.M. 1.1 &B.L.M. 1.2, about the historical significance of WWII
and Canada’s involvement.

Learning Goals:

Learning Goal Success Criteria Coded Expectation
Students will understand and Students successfully develop C1.4 describe the main causes of
Create their own topics for as a group, original topics for some key political developments
historical significance in relation | historical significance. and /or government policies in
to WWIL Canada during this period

DIFFERENTIATED INSTRUCTION AND/OR ACCOMMODATIONS:

[ ] Adjust the scope of the task
[ ] Adjust the complexity of the task and the level of support provided

[ ] Adjust the constraints/limits placed on the task
[] Adjust the assessment criteria or type of assessment for the task
[X] Provide alternate medium or location for student to demonstrate learning

In order to provide differentiation, the speech in particular will be reviewed in audio and text format. In
addition, for students with IEPs the B.L..M. work can be completed in an alternate location and students are not
bound to working exclusively in groups.

Plan Of Instruction:
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Time
(minutes

Segment

Description

Resources

10

Step 1: Warm up

The instructor will begin by asking the
students if any of them have any previous
knowledge of WWII. This will help figure
out where the students are in the process
and how to attempt to teach them moving
forward with this resource pack. Introduce
the audio clip of Prime Minister Mackenzie
King and play for the students.

Clip.
http://www.cbc.ca/archives/categ
ories/politics/federal-
politics/addressing-the-nation-
prime-ministers-of-canada/canada-
declares-war-on-germany.html
(7:19 minutes).

Step 2:
Discussion
Assessment for
Learning:
(Gauging previous
learning/ongoing
learning provides
information for

you)

The instructor will then, using a chalkboard
or SMARTboard, and ask students to
express their initial thoughts on the clip.
They will like the pre-existing information
they mentioned they knew to the audio
clip. Chances are, the students will not fully
have grasped the details of the speech itself,
but the next step will help with this.

Chalkboard/SMARTboard/

Projector.

15

Step 3: Delivery
of Content

1. Each student will receive a copy of the
transcript of the declaration of war on
Germany

2. Ask students to get into groups of four
and discuss the speech and underline
details and lines they find important and
significant.

3. Discuss with the students what they
found and why

A copy of P.S.D 1.1 to each
student.

10

Learning Tasks:
Assessment a5
Learning:

Students will then, in their groups, receive a
copy of one of P.S.D. 1.2,1.3, 0or 1.4 to
analyze using B.LL.M. 1.1 which will allow
them to document their ideas on the
articles they examine. This will enable them
to work together to inquire about how and
why the evidence is significant.

Copy of P.S.D. 1.2, 1.3, or 1.4 for
each group. B.L.M. 1.1 for each
student.

Instructional
Strategies:

] [ ]JDebate
Think/pair/sha | [] Coding
re importance

[] Inside/outside

for

o
Think/pair/draw
[ |Four corners
] Graphic
organizers

[ |Placemat

[ 1Jigsaw

[ Gallery walk

[ ]Graffiti

[] Learning

centres

[

Demonstration

circles
|:|Rapid writing

1 .
Individual /pait/grou
p work

[ |[Numbered heads

[ |Direct teaching

[ IRole playing

[ |Seminar panel

[ |Hands-on activity

Notes on

The instructor will also assure that
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Instructional students are being respectful, taking
Strategies: turns speaking and debating in a formal
manner.

15 Step 5: Students will then be given B.L.M. 1.2 and | Copy of B.L.M. 2.2 for each student.
Assessment of will be able to continue to work in their
Learning: groups, but can also work in pairs or on

their own. Using B.LL.M. 1.2, they will come
up with their thoughts on why the
declaration of war was historically
significant. The goal is to challenge their
learning and to only offer assistance to get
them started.

15 Step 6: Wrap Safe space/shared experiences:
Up/End of To wrap up the class, we will share ideas
class: we came up with to fill in B.L.M. 1.2
How do you plan

to end the class
(connect the dots,
final assessment,
etc.)
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P.S.D A look at evidence from the start of WWIL.

PSD 4.1 Prime Minister Mackenzie King’s Speech

Canadian Declaration of War on Germany

For months - indeed for years - the shadow of impending conflict in Europe has been ever present. Through these
troubled years no stone has been left unturned, no road unexplored in patient search for peace.

Unhappily for the world, Herr Hitler and the Nazi regime in Germany have persisted in their attempt to extend their control
over other peoples and countries, and to pursue their aggressive designs in wanton disregard of all treaty obligations, and
peaceful methods of adjusting international disputes. They have had to resort increasingly to agencies of deception,
terrorism and violence. It is this reliance upon force, this lust for conquest, this determination to dominate throughout the
world which is the real cause of the war that today threatens the freedom of mankind.

The fate of a single city, the preservation of the independence of a particular nation are the occasion, not the real cause,
of the present conflict. The forces of evil have been loosed in the world in a struggle between the pagan conception of a
social order which ignores the individual and is based upon the doctrine of might and a civilization based upon the
Christian conception of the brotherhood of man, with its regard for the sanctity of contractual relations and the sacredness

of human personality.

As President Roosevelt said on opening Congress on January 4: "There comes a time in the affairs of men when they
must prepare to defend, not their homes alone, but the tenets of faiths and humanity on which their churches, their
Governments, and their very civilizations are founded. The defense of religion, of democracy, and of good faith among
nations is all the same fight. To save one we must make up our minds to save all."

This, | believe, is the position in which all nations that cherish free institutions, individual liberty and social justice find
themselves today.

I need not review the events of the last few days. They must be present in the minds of all. Despite her unceasing efforts
to preserve the peace of Europe, the United Kingdom has today, in the determination to honour her pledges and meet her

treaty obligations, become involved in war.

This morning the King [King George VI], speaking to his peoples at home and across the seas, appealed to all to make
their own the cause of freedom, which Britain again has taken up. Canada has already answered that call. On Friday last,
the Government, speaking on behalf of the Canadian people, announced that in the event of the United Kingdom
becoming engaged in war in the effort to resist aggression, they would, as soon as Parliament meets, seek its authority for
effective cooperation by Canada at the side of Britain.

As you are aware, | have all along felt that the danger of war was such that Parliament should not be dissolved, but be
available to consider any emergency that might arise. Parliament will meet Thursday next. Between now and then all
necessary measures will be taken for the defense of Canada. Consultations with the United Kingdom will be continued. In
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the light of all the information at its disposal, the government will then recommend to Parliament the measures which it
believes to be the most effective for cooperation and defence.

That Parliament will sanction all necessary measures, | have not the least doubt. Already | have received from the Leader
of the Opposition, [Robert James Manion] and from representatives of the other parties in the House of Commons,
assurances of their full appreciation of the gravity of the situation, and of their desire to see that such measures are
adopted as in the present crisis will best serve the national interest.

Ouir first concern is with the defence of Canada. To be helpful to others, we must ourselves be strong, secure and united.
In anticipation of a state of war, the Government has already availed it self of the provisions of the War Measures Act, to
take essential measures for the defense of our coasts, our land and our people. As has already been announced, the
militia of Canada, the naval service and the air force are already on active service.

This morning these measures were supplemented by others including the proclamation of the Defence of Canada
Regulations. Measures have also been taken to prevent profiteering in the necessaries of life. Of the latter measures my
colleague, the Minister of Labour, will speak to you in a moment. In what manner and to what extent Canada may most
effectively be able to cooperate in the common cause is, as | have already stated, something which Parliament itself will
decide. All | need to add at the moment is that Canada, as a free nation of the British Commonwealth, is bringing her
cooperation voluntarily.

Our effort will be voluntary. The people of Canada will, | know, face the days of stress and strain which lie ahead with
calm and resolute courage. There is no home in Canada, no family, and no individual whose fortunes and freedom are not
bound up in the present struggle. | appeal to my fellow Canadians to unite in a national effort to save from destruction all
that makes life itself worth living, and to preserve for future generations those liberties and institutions which others have
bequeathed to us.'

PSD 4.2 Canada Gazette, the day after PM Mackenzie King’s Declaration

The Canada Gazette

PROCLAMATION

TWEEDSMUIR,

[L.S.]

CANADA

GEORGE THE SIXTH, by the Grace of God, of Great Britain, Ireland and the British Dominions beyond the
Seas KING, Defender of the Faith, Emperor of India.

TO ALL WHOM these Presents shall come or whom the same may in anywise concern.

GREETING:

A PROCLAMATION

Ernest Lapointe, Attorney General, Canada} WHEREAS by and with the advice of Our Privy Council for
Canada We have signified Our Approval of the issue a Proclamation in the Canada Gazette declaring that a
State of War with the German Reich exists and has existed in Our Dominion of Canada as and from the tenth
day of September, 1939;

NOW THEREFOR We do hereby Declare and Proclaim that a State of War with the German Reich exists
and has existed in Our Dominion of Canada as and from the tenth day of September, 1939.

I King, Mackenzie. "Canadian Decleration of War on Germany."1939.
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OF ALL WHICH Our Loving Subjects and all others whom these Presents may concern are hereby required
to take notice and govern themselves accordingly.
IN TESTIMONY WHEREOF We have these Our Letters to be made Patent and the Great Seal of Canada to
be hereunto affixed. WITNESS: Our Right Trusty and Well-beloved John. Baron Tweedsmuir of Elsfield, a
Member of Our Most Honourable Privy Council, Knight Grand Cross of Our Most Distinguished Order of
Saint Micheal and Saint George, Knight Grand Cross of Our Royal Victorian Order, Member of Our Order of
the Companions of Honour, Governor General and Commander-in-Chief of Our Dominion of Canada.
AT OUR GOVERNMENT HOUSE [Rideau Hall], in Our City of Ottawa, this tenth day of September, in
the year of Our Lord one thousand nine hundred and thirty-nine and in the Third year of Our Reign.
By Command.
W. L. MACKENZIE KING
Prime Minister of Canada.?

2 (King, Mackenzie. Proclamation. Ottawa: Canada Gazette, 1939.
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PSD 4.3 New York Times, September 1, 1939
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* Globe and Mail. Canada Declares War. Newspaper, Globe and Mail, 1939.



Baloukas & Sequeria 13
Black Line Master

BLM 1.1

EXAMINING HISTORICAL SIGNIFICANCE — Newspaper Articles from the start of WWII

Name: Date:

PSD:

After reading the PSD, answer the following questions.

1.  Which lines catch your attention in this article? (List at least 3)

2. List at least 3 facts stated in the article about the war.

3. Why are these facts important to the significance of the war?

4. What kind of reaction do you think this article garnered from readers? Why?
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BLM 1.2
BRAINSTORMING — HISTORICAL SIGNIFICANCE

List at least 4 ideas as to why you believe Canada’s involvement in WWII was historically significant and
expand on those ideas with additional sub points. Feel free to add more ideas as you wish.

Why was

Canada’s

involvement in

World War II

significant?
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LESSON #2: Working Through Evidence from World War i

Lesson Plan Title / Subject: Working Through Evidence from World War Il- A look at

evidence from the perspective of soldiers

Date: November 18" 2014

Course: Grade 10 Academic History

Specific Expectation: C1.4

Primary Historical Thinking Concept: Evidence
Length of Class (minutes): 70

Overview: Through examination of evidence, students will learn about life during World War II from the

point of view of Canadian soldiers and get to look at various primary sources recounting life during World War
IT and document their findings and ideas on B.LL.M. 2.1. After some examination in class, students will be able
to attempt to produce their own diary entries following B.LL.M. 2.2 as soldiers in the war.

Learning Goals:

Learning Goal Success Criteria Coded Expectation
For students to formulate an Students successfully create C1.4 describe the main causes of
understanding of the life of a their narrative using context some key political developments
Canadian soldier, through the | from WWII, through the and /or government policies in
creation of a personal letter. perspective of a Canadian Canada during this period
soldier.

DIFFERENTIATED INSTRUCTION AND/OR ACCOMMODATIONS:

X] Adjust the scope of the task
[ ] Adjust the complexity of the task and the level of support provided

[ ] Adjust the constraints/limits placed on the task
[] Adjust the assessment criteria or type of assessment for the task
[ ] Provide alternate medium or location for student to demonstrate learning

Accommodates visual learners, the graphic organizer is not text heavy but visually stimulating.

Assuming there is an ESL learner in the classroom. The group work format can help foster and
distribute the independence of the task from simply one member. The second part of the lesson, in which
students will attempt to develop their own diary entries, will be done in partners to one again ensure a fair
learning opportunity for a variety of learners.

Plan Of Instruction:
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Time
(minutes

Segment

Description

Resources

10

Step 1: Warm up

The instructor will begin by asking the
students about their experiences in school
posing a few questions to spark some class
discussion. “If someone 40 years from now
were to try and ask you about your
experiences in school what would you tell
them?” “Do you think the perspectives
would change if you told them in person vs
provided them with a log of your thoughts
or what you did?” “How would a written
log, such as a diary, be different?” “Do you
think that you would include or leave out
information about life outside of your
school that impact school but not blatantly,
(ie. politics)” Students will hopefully start
to think about the impact of evidence and
how examining evidence such as primary
documents differs from oral history. This
leads into an excerpt that is then shown to
get the students thinking. Play video Exerpt
from ‘Letters from Karelia.”

Video.
http://www3.ntb.ca/ww2/many-
voices-many-stories/personal-
stories.htm?autoplay=1&view=695
974&subtype=extraits&pext=1#aP
layback

(4:30 minutes).

Step 2:
Discussion
Assessment for
Learning:
(Gauging previous
learning/ongoing
learning provides
information for

you)

The instructor will then, using a chalkboard
or SMARTboard, and ask students to
express their opinions on the exerpt and
the narrative being told. As whether they
had ever even considered a story like that
of Aate. Have them brainstorm some ideas
directly related to how sometimes young
people, like Aate can be directly affected by
the times. Once these ideas have been
recorded on the board, move on to the
delivery of content.

Chalkboard/SMARTboard/

Projector.

10

Step 3: Delivery
of Content

1. Ask students to get into groups of four
2. Ask students to read the primary
resource pack they receive.

3. Hand out P.S.D 2.1, P.S. D 2.2 and
P.S.D 2.3 at random to groups so that
there is a variety among the class.

See, P.S.D 2.1, P.S D.2.2 and
P.S.D 2.3 for Resources. 2.1 and 2.2
should have 4 copies per group,
while 2.3 can just be given to a
group as one copy.

20

Learning Tasks:
Assessment a5
Learning:

Students will then complete B.L.M. 2.1
which will allow them to document ideas
from what they are reading and come up
with their own ideas relating to the
evidence. Once they are done, they can
move tables to examine other evidence

present. They must eventually have looked
at 2 different P.S.D.

Copy of B.L.M. 2.1 for each student.

Instructional
Strategies:

] [ ]JDebate
Think/pair/sha | [] Coding
re importance

] [] Inside/outside

for
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circles
|:|Rapid writing

Think/pair/draw
[ |Four corners
] Graphic
organizers

[ |Placemat

[ 1Jigsaw

[ Gallery walk

[ ]Graffiti

[] Learning
centres

[

Demonstration

1 .

Individual /pait/grou

p work

[ |[Numbered heads

[ |Direct teaching

[ IRole playing
Seminar panel

[ |Hands-on activity

Notes on
Instructional
Strategies:

The instructor will also assure that
students are being respectful, taking
turns speaking and debating in a formal
mannet.

20

Step 5:
Assessment of
Learning:

Students will then be given B.LL.M. 2.2 and
will be advised that they may continue to
complete B.L.M. 2.1, but will have the
remainder of the period to work on B.L.M.
2.2 in pairs. Explain that they will simply be
coming up with their own diary entry, from
the point of view of a soldier on the front
lines in WWII. They must follow the
success ctiteria indicated on the B.LL.M.,
which the instructor should quickly go over
with the class. This should be a quick and
fun opportunity for them to be creative but
also to come up with ideas from the
evidence they examined while also now
linking back to the coded expectation for
this resource pack.

Copy of B.L.M. 2.2 for each student.

10

Step 6: Wrap
Up/End of
class:

How do you plan
to end the class
(connect the dots,
final assessment,
etc.)

Safe space/shared experiences:

Any students who have finished their
entries can share their work if they are
comfortable doing so and then the
instructor can comment on the pros of the
work and give quick feedback on anything
that might need some improvement.
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P.S.D A look at evidence from the perspective of soldiers.

PSD 4.1 George Shaker VE Day

The sight that met our eyes was frightening. After more than four long years as prisoners of war, to
be freed and to be set down in a few short days in London on VE-Day was an experience that left us
wide-eyed in astonishment.

The whole population of London was stark raving mad with happiness. Men and women were
hugging and kissing everyone within reach. Every statue, every lamp post, ev ery window was
draped with people screaming and shouting. Every bell from every steeple was ringing. The bedlam
was a joyous sound like nothing we had ever heard.

On April 27, 1945, units of the British 2- Army surrounded Prisoner of War Camp Marlag and Milag
Nord, located midway between Bremen and Hamburg, Germany. The next morning we heard the
sound of bagpipes playing "With a hundred pipers and a' and a™ and then British troops came
following the pipers down the road leading to the camp. What a beauti ful sight. We were free.

After a few days we were flown to a dispersement camp outside London. From here, we were taken
to Liverpool to board the Isle de France with thousands of other prisoners of war bound for Canada.

Being isolated from the free world f or so long Bwhat changes had taken place? What had happened
to our friends and relatives? What are they like now? What should we do? In our state of mind, the
thought of going home immediately was too terrifying to consider and so a few friends and | deci ded
to skip camp and head for London to see it in all its glory with lights ablazing.

We arrived in London on the morning of VE-Day with no place to stay and not knowing where to go.
We were eventually directed to a hotel frequented by naval personnel and, after informing the
manager from where we had come, he immediately found accommodation for us. After settling in
our rooms, my friends and | headed for the streets of London and the most glorious celebration of all
time.®

George Shaker

47 Geraldtown Crescent
Willowdale, ON M2J 2R5

PSD 4.2 Excerpt from Lieutenant R. Azzie’s Journal

February 2, 1945
Hello Mom,

> Shaker, George. George Shaker VE Day. Veterans Affairs Canada, 1985.
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Everything is exploding around me. The sky is being shredded and the earth is opening up all
aroundN what a clamour! Thunder! Shredding! This is war, and | am finally at the front. Tell Dad that
even though terror sometimes grips us and brings us to our knees, | want to stay. | want to avenge
those who fall at my side. | feel the need to continue as long as God will allow it. | have seen
unspeakable horror. | have witnessed grown men dying, moaning, pleading and begging for help. |
have seen long processions of women, old people and children trying to escape from their
destroyed homes, under heavy artillery fire, naked and suffering, starving and tryin g to get to our
side. | hope | never live long enough to see the same things happen in my beautiful little piece of
heaven back home! Everything is shaking right now. The sky is opening up again!!!

Thanks to your prayers, folks, | miraculously survived an explosion that would have obliterated
everything, including my entire platoon. Incredibly, the bomb that hit the building where | was did not
explode! It is thanks to you, folks, and to Saint Joseph and my dear Mother in heaven that | am alive
today. | am counting on you, on themE | canOt do anything myself aside from thanking you and
continuing to hope as we march on. My morale is very good. | almost seem to be enjoying myself
sometimes.

In my first mission, | took six prisoners! | was very happy. | may ge t the chance to change my socks
tonight, after ten days of wearing the same ones. It will be so nice to be back home after all the
atrocities | have witnessed. | didnOt think war would be as horrible! The morale of the troops is good,
but each foot of land is defended and hard-won E We are fighting against very good soldiers here.
We all have our moments of terror, but our time also comes, eventuallyE

But there is nothing we can do about the bombing E man is powerless against fire and
brimstone...Life is beautiful, but war is hell! But God watches over us. | am thankful for that. | think of
you. During the long nights, while I anxiously wait for daylight and the singing of the birds, | am with
you always. Hugs and kisses.

Raph

April 3, 1985°

PSD 4.3 Excerpts from Diary of Frank Curry
Royal Canadian Navy

War Diary

1940 to 1945

Corvette

Sunday--October 19

6 R, Azzie. Exerpt from R, Azzie’s journal. Veterans Affairs Canada, 1985.
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Sunday routine on board ship. After two hours spent cleaning mess decks, crew ashore to the
jetty where a Navy chaplain held an open-air Church service. Very impressive. On board to put away
a good dinner. Spent the rest of the day on board ship, reading and writing letters. Weather has
turned very cold after a week of perfect Indian summer... and so another day.
Monday--October 20

The Old Man, the Jimmie, Ron, Cosburn, Rus Telfer and myself headed ashore to the Asdic Base
where we spent the day brushing up on new attack procedure. Carried out numerous attacks on
subs. Duty Quartermaster--always helps matters to have a night watch to keep when one is on the
weary side...and so goodnight.

Tuesday--October 21

All the Asdic team back to spend another long day in the Asdic Base carrying out continuous attacks
on the table. Went off ashore in the evening with the new W/T who hails from Oakburn Manitoba.
Very dead evening for us and glad to wander back to the ship quite early.

Wednesday--October 22

They are certainly throwing everything at us in the Asdic Base where we again spent the whole day
attacking, attacking, attacking. | think the Old Man will be a prett y cool customer when we run up
against the real thing in the days to come. Went off ashore this evening by myself and spent a quiet
evening in Atlantic House, browsing through their fine library of books. Some good ones on early
Nova Scotia. On board at 23 00.

Thursday--October 23

Once again we Asdics spent the morning in the Asdic Base, but a much more pleasant task was in
store for us in the afternoon --scrubbing the upper decks in pouring rain. Those fiends of officers
must scream in delight when they hit upon such masterpieces of tasks for us lowly ratings of the
lower deck. Oh to be a great and wonderful officer. No thank you --1 prefer to live with the men!
Quartermaster from 1600-2000. Helped push a car back onto the wharf that almost saw it into the
pitch dark of the harbour. Boys whooping it up in the messdeck.

Friday--October 24

Attack and counter -attack--that seems to be the story of daily life these days as we practically live in
the Asdic Base. Remained on board in the evening to do some washing and ironing. Getting to be
guite domesticated --it is practically a must. Wrote home, and then started into a good book. Very
cold outside, but our messdeck is comfortable... turned into my mick early.

Saturday--October 25

There seems to be no end to the pleasant tasks that turn up on board ship. Today it was sloshing
around on a catamaran between ships washing slimy oil and dirt off our ship's sides with coal oil. To
help matters, every few minutes someone throws some article out of a porthole, such as a pot o f old
coffee grinds, or a bucket of soogey --or even better, a passing harbour craft or tug raises a swell
which practically washes us into the harbour..make and mend in the afternoon so | wandered off
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ashore took in a show (poor) and had a meal in the Y. Walked back to the ship deep in thoughts of
what this is all about.

Sunday--October 26

Sunday again on board ship--after cleaning ship, crew ashore to the jetty where a Church Service
was held in a driving snowstorm. We almost froze to death and tons of nat tering could be heard
from deep in the ranks. Lounged around all afternoon on board. Duty watch, and stood the 2000 -
2400 watch. Very tired when at last it came to an end. But woe is me, it took me 20 minutes to get
Brady, my refreshing relief out of his cart. That, of course, put me in a wonderful frame of mind.
Tuesday--November 25

Up at 0600. Spent the morning removing the Asdic oscillator and taking it ashore. Afternoon saw us
putting the dome back on and a new oscillator installed. Rumour has it that we are at last ready for
operations, and that we pull out tomorrow. huge stock of stores came on board late this evening
(you might know it). And so it is.

Wednesday--November 26

Today saw us start in on operational duties in the North Atlantic. We pulled ou t at 0500 for Sydney,
Cape Breton. Rough--oh so rough--started operating and spewing. Everybody very sick --me
included. That is about all | can jot down for today.

Thursday--November 27

Operating continuously 2 on and 4 off. | am so terribly sick. What a | ife. Finally staggered into
Sydney at dark. Half the ship's company allowed ashore. Naturally | was duty watch. After my
watch, was ever so ready to hit the mick.

Friday--November 28

We sailed early this morning to escort a convoy --a rather exciting experience for most of us to take
our first step in operational duty. Most of the day spent getting our convoy rounded up and into
place. We are operating 2 on and 4 off, which is not the most pleasant routine in the world.
Christmas ditty bags distributed along with woolen bundles. We are taking this convoy to some
point in the Atlantic far to the East of Newfoundland.

Saturday--November 29

Steady operating day and night. Weather fair, sea is actually not too rough, of major importance in
my estimation. Please stay that way. | feel pretty good for a change, and am hungry at all hours of
the day and night. Must be the fine sea air (coated with frost). Our convoy is slow poking, one of
forty-odd ships--we are progressing at the fine rate of five knots per heavy hour.
Sunday--November 30

Sunday at sea--but there is no way of actually knowing it, except that the cooks put gravy on the
spuds at dinner. Seas are rough, but I still do not feel too squeamish, for some unknown reason. A
bitter wind cutting through our rigg ing and snowing on and off. We turned our convoy safely over to
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another escort group far off Cape Race, Newfoundland, as we turned about and plunged towards
Sydney, Cape Breton.

Black Line Master

BLM 2.1

EXAMINING EVIDENCE — Excerpts from the Diaries of Canadian Soldiers during WWII

Name: Date:

PSD:

After reading the PSD, answer the following questions.

5. Who is this soldier writing to?

6. Is there a clear purpose for this writing? If so state what you think he is writing about

7. List at least 3 key points from the soldier’s writing

8. What are your initial reactions or thoughts on the content of this piece?
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PSD:

After reading the PSD, answer the following questions.

1. Who is this soldier writing to?

2. Is there a clear purpose for this writing? If so state what you think he is writing about

3. List at least 3 key points from the soldietr’s writing

4. What are your initial reactions or thoughts on the content of this piece?

BLM 2.2
WORKING BASED ON EVIDENCE — Excerpts from the Diaries of Canadian Soldiers during WWII

Name: Date:

You are expected to coming up with your own diary entry written from the point of view of a soldier on the front

lines in WWIL.

Success Criteria: -Written from the point of view of a Canadian soldier during WWII on the front lines
-Uses the majority of the space provided in the lines below. (You may write a number of
shorter entries if that suits your style better)

-Have at least one reference to the soldier’s opinion on the success of the Canadian war
effort

-Have at least one reference to the soldier’s opinions of what will happen in the near future
with regards to the war

-Make your piece believable, but bear in mind that it is a diary entry, so spelling and grammar
should be at a grade 10 level, but do not need to be impeccable.
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Lesson #3: Economic Continuity and Change

Lesson Plan Title / Subject: The Economic Continuity and Change of Canada During WWII

Date: November 19" 2014

Course: Grade 10 Academic History

Specific Expectation: C1.4

Primary Historical Thinking Concept: Continuity and Change
Length of Class (minutes): 70

Overview:

Learning Goals:

Learning Goal

Success Criteria

Coded Expectations

Students will think
critically about national
economics and the impact
of war on a nation
involved

Students will fill out their
reflection on B.L.M. 3.1 in
order to express a formed
opinion on the impact of
the war on Canada's
economy

C1.4 describe the main causes of
some key political developments
and /or government policies in
Canada

DIFFERENTIATED INSTRUCTION AND/OR ACCOMMODATIONS:

X] Adjust the scope of the task

[] Adjust the complexity of the task and the level of support provided

[ ] Adjust the constraints/limits placed on the task

[] Adjust the assessment criteria or type of assessment for the task

[ ] Provide alternate medium or location for student to demonstrate learning

BRIEF DESCRIPTION OF OVERALL LESSON:
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Time Segment Description Resources
(minutes)
5 Hook Students will pair with a student they have not
yet worked with in the first two lessons and
quickly discuss 3 things they have learned that
they believe is significant moving forward with
this unit.

10 Assessment for The instructor will then bring them all back and
Learning: allow a few students to share their ideas with the
(Gauging previous class. This will be followed by a quick class
learning/ongoing learning | discussion on what they believe is the significance
provides information for | of the war on economics locally, nationally and
you) globally. The economic point should have been

discussed by students to a certain degree in the
previous lesson’s final B.LL.M., but to avoid
confusion discussing it as a class can offer an
opportunity for all students to be on the same
page.

15 Delivery of New Ideas: | Instructor will hand out the T.B.P. and P.S.D.so | T.B.P. and P.S.D.
(what is you plan for the students and review the content very briefly | handout for each
delivering the content or | to avoid confusion for the next step. This will student
new ideas you want introduce the content to the students and help
students to learn) ease possible reluctance to dealing with material

slightly denser than what they covered in the
previous two lessons.
Learning Tasks:

15 Assessment a5 Students will read through the material in groups
Learning: of five and discuss the impact of change, directly
(assesses as they go and in relation to economics. This can be done
provides useful feedback discussing the statistics provided, the various
to them) P.S.D.s; it is essentially up to the students

working in their groups. The instructor will walk
around to observe discussion and ensure students
stay on task.
Instructional Strategies: | [ |Think/pair/share | [ ]Debate
Which (if any) of these [ |Think/pair/draw | [_]Coding for importance
strategies are you going to [ |Four corners [ ]Inside/outside circles
use during your learning [] Graphic |:|Rapid writing
tasks? Why? organizers [ ] Individual/ pair/group
[ |Placemat work
Dﬁgsaw [ |[Numbered heads
[ Gallery walk [ |Direct teaching
[ ]Graffiti [ JRole playing
DLearrn'ng centres Seminar panel
[ |Demonstration [ ]Hands-on activity
Notes on Instructional | The instructor will also assure that students are
Strategies: being respectful, taking turns speaking and
debating in a formal manner and staying on task.
20 Assessment of Individually, the students will write a reflection Copies of B.L.M. 3.1

Learning:

on their opinions of the impact of the war on the

for each student
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Canadian economy. This will be done by using
B.L.M. 3.1

Wrap Up/End of class:

How do you plan to end
the class (connect the
dots, final assessment,
etc.)

The instructor will collect the B.LL.M.s to review
after class, and discuss with students their
opinions as they expressed them in the B.LL.M.
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T.B.P3.1
Background

The 1930s are often described as the Great Depression, and during those years the economy dominated
politics in Canada and abroad. At the height of the Depression, millions of people around the world were out of
work.

In response to a Royal Commission report on the Depression’s financial challenges, the federal
government introduced the Bank of Canada Act in 1934, which created a central bank “to regulate credit and
currency in the best inerests of the economic life of the nation.” Before 1934, chartered banks had regulated
their own credit and set their own lending rates.

Governments tried a variety of strategies to help unemployed people survive, including such new ideas as
welfare payments, relfief camps, and Prime Minister R.B. Bennett’s “New Deal,” which included a minimum
wage and employment insurance. As the Depression spread across the world, the effects in Canada
were felt particularly deeply by provinces that depended on exporting primary goods (such as
wheat, lumber, fish, potatoes) to foreign markets. The Depression was further deepend in the
US and Canadian West by drought, massive dust storms, and plagues of grass-hoppers that
could destroy a field of wheat in minutes.

P.S.D 3.1

There ts a constant drain on our resources, as they come_from morning until night with their heartaches and troubles. Some hungry one
wants a meal, another poor soul comes with a racking cough, having walked the streets all through a zero night, or perhaps a mother
comes in with her little one for food and clothing One way or another we try to meet all the demands thus put upon us. This winter

we have furnished 12 500 meals and 75 000 beef sandwiches, and used 1500 gallons of cream_for coffee.”

P.S.D 3.2

1926 1929 1933 1937 1939
Farm Income (millions) $609 $392 $66 $280 $362
Car sales (thousands) 159 295 45 149 126
Unemployment (thousands) 108 116 826 411 529
Unemployment (% of labour 3.0% 2,8% 19.3% 9.1% 11.4%
force)
Corporate profits (millions, pre- $325 $396 $73 $280 $362
tax)

7 Mission, Yonge Street. "Yonge Street Mission Report." 1930.

8 Conrad, Margaret, and Alan Finkel. "History of the Canadian Peoples." Economic Indicators, 2006.
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P.S.D 3.3

It was 1930 and King was in power... the Tories were hollering for some sort of relief to privinces for the
unemployment that was building up... It wasn’t really a speech but an exchange in the Commons. R.B Bennett,
the Tory, was hollering for some benefits, some money for the needy, the starving. King’s battle plan was that
the government should spend money to stimulate employment and not just put out money to feed and house
those already unemployed. It was what you could call a confrontation of Depression philosophy. No direct
financial assistance, that was King’s point.?

T.B.P 3.2

Do Workers Need More Rights?

When the Second World War began, half a million Canadians were still out of work as a result of the Great
Depression. By 1942, almost no one was unemployed. As the war progressed, workers began to want a share of
the economic benefits created by the war effort.!?

P.S.D3.4

The Canadian government took full control of the economy,
and turned it into a war-winning weapon.

During the Second World War, Canadian industries
manufactured war materials and other supplies for Canada, the
United States, Britain, and other Allied countries. The total
value of Canadian war production was almost $10 billion -
approximately $100 billion in today’s dollars.

The Canadian contribution began early and made a crucial
difference to the winning of the war. For a nation of 11 million
people it was an incredible accomplishment.

Canadian Production

Canadian industrial production during the Second World war.
11 billion dollars of munitions

¢ 1.7 million small arms

¢ 43,000 heavy guns

e 16,000 aircraft

¢ 2 million tonnes of explosives

e 815,000 military vehicles, 50,000 tanks and armoured
gun carriers

* 9,000 boats and ships

¢ Anti-tank and field artillery

¢ Naval guns

¢ Small arms and automatic weapons

9 ng "Five cent speech Toronto Daily Star, April 1930.

10 Freeman-Shaw, Elizabeth, and Jan Haskings-Winner. Canadian Sources: Investigted 1914 to the Present. Toronto:
Emond Montgomery Publications Limited, 2008.

5 CanadaAtWar.ca. Canada at War. 2005. http://www.canadaatwar.ca/content-17/world-war-ii/ canadian-war-
industry/.
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e Radar sets and Electronics

Black Line Master

BLM 3.1

CONTINUITY AND CHANGE - Personal Reflection

Name: Date:

In the lines below, express your opinion on how the war impacted Canada’s economy and why.
> €Xp y p p y y
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LESSON #4: The Hierarchy of Causes & Consequences

Lesson Plan Title / Subject: The Hierarchy of the Causes & Consequences- Women’s
Roles During WWII

Date: November 20" 2014

Course: Grade 10 Academic History

Specific Expectation: C1.4

Primary Historical Thinking Concept: Cause and Consequence
Length of Class (minutes): 70

Overview: Through placement of the “Cause-Cards” in hierarchical order upon the B.L.M 4.1 Sheet,

students will attempt to demonstrate their understanding/opinion, as to what caused the shift in the roles of
Canadian women during WWII.

Learning Goals:

Learning Goal Success Criteria Coded Expectation
Students will be able to Argue & | Students successfully debate C1.4 describe the main causes of
EXPLAIN their structure of with another group concerning | some key political developments
causes to another group and whose hierarchical order of and /or government policies in
give reason as to why it is causes is more sufficient in Canada during this period
sufficient. assessing the cause of the shift

in Women'’s roles during WWILI.

DIFFERENTIATED INSTRUCTION AND/OR ACCOMMODATIONS:

X] Adjust the scope of the task
[ ] Adjust the complexity of the task and the level of support provided

[ ] Adjust the constraints/limits placed on the task
[] Adjust the assessment criteria or type of assessment for the task
[ ] Provide alternate medium or location for student to demonstrate learning

Accommodates visual learners, the graphic organizer is not text heavy but visually stimulating.

Assuming there is an ESL learner in the classroom. The group work format can help foster and
distribute the independence of the task from simply one member. The fact that the lesson is not text heavy, and
relies on visual organization, could very well help the second language learner and engage them through visual
stimulus. Also, the group will be assigned a reader for the primary resources, and the members can help
translate/explain what exactly the article is trying to tell its reader.

Plan Of Instruction:
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Time
(minutes

Segment

Description

Resources

5

Step 1: Warm up

The instructor will begin with an interesting
fact. “It was decided only 85 years ago,
that women were finally considered people,
in the Canadian constitution.” The
instructor will then ask and lead into a
conversation as to why that might be?
Students will hopefully recognize that the
roles of women leading up to that point
and time were strictly domestic and seen as
housekeepers above anything else. A short
video will be played from the National Film
Board of Canada, concerning the roles of
women during WWII.

Video.

http:/ /www3.nfb.ca/ww2/home-
front/women-and-the-war.htm

(3 minutes).

Step 2:
Discussion
Assessment for
Learning:
(Gauging previous
learning/ongoing
learning provides
information for

you)

The instructor will then, using a chalkboard
or SMARTboard, and ask students to list
the differences between the roles of listed
on the chalk board (Prior to WWII) and
the roles of the women in the video. What
key changes have they noticed?

The way women dress, the tools they are
operating, the automobiles they are driving,
etc...

Chalkboard/SMARTboard/

Projector.

10

Step 3: Delivery
of Content

1. Ask students to get into groups of four
2. Ask students to read the primary
resource pack P.S.D 4.1, P.S. D 4.2 and
P.S.D 4.3. (Alternating turns reading).

3. Ask students to highlight aspects of the
article that stand out to them. Ask students
to primarily search for the causes as to how
the women had attained these new found
roles and why?

See, P.S.D 4.1, P.S D.4.2 and
P.S.D 4.3 for Resources.
1 Highlighter

20

Learning Tasks:

1. Students will be given a list of eight
causes that have consequently shifted
the roles of women during WWIIL.

2. Students must fill the two empty cards
with causes that they believe are valid.

3. Students attempt to place the causes in
hierarchical order (closest to the center
of the sheet) in a manner of what they
believe is the most relevant to least
relevant.

4. Students will take turns placing the
cards.

5. Students will explain their placement
of the card to their group.

6. The group will then debate with
another group, as to why they placed

1. Large Sheet of Paper

1. Causes sheet (See D.1)

1. Pair of scissors

1. Highlighter

1. Copy of Primary Resources
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their cards in that order.

(\X/ﬂl be Step 4: 1. 'Teacher will assess the students’
done Assessment g knowledge of the causes through
during Learning: reviewing the article and making sure
the the group has highlighted sufficient
Completio information in relation to the roles of
n of the women during WWIL.
learning 2. Teacher will walk around the
tasks.) classroom and assess the students
classifications and reasoning behind
the placement of their cards (Ask
students to explain why they have
placed the cards in that order). Making
sure students understand the scope of
the task and are completing the work
appropriately.
Instructional ] [ |Debate
Strategies: Think/pair/sha | [ ] Coding for
re importance
] [] Inside/outside
Think/pair/draw | circles
[ |Four corners |:|Rapid writing
] Graphic | [7]
organizers Individual /pait/grou
[ ]Placemat p work
Dﬁgsaw [ |[Numbered heads
[ Gallery walk [ |Direct teaching
[ ]Graffiti [ JRole playing
[] Learning [ |Seminar panel
centres [ |Hands-on activity
Demonstration
Notes on The instructor will also assure that
Instructional students are being respectful, taking
Strategies: turns speaking and debating in a formal
manner.
20 Step 5: 1. Instructor will mediate and note that
Assessment of students are articulating and explaining
Learning: their reasoning behind the placement

of their “cause cards”.

2. The instructor will ensure that students
are using information from the article
to reinforce their arguments, and their
proof is valid and not fictional.

3. The instructor will collect the sheets

and placement of the cards in
hierarchical order, thus providing
insight that the students comprehend
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the relevance of causes towards the
shifts in the roles of women during
WWII.

10

Step 6: Wrap
Up/End of
class:

How do you plan
to end the class
(connect the dots,
final assessment,
etc.)

EXIT CARD STRATEGY:

The students will create and submit their
two cause cards. The students as a group
will write two reasons as to why they
believe their cause cards are valid and
should be placed on the sheet of paper.
Have students attempt to answer the
question: what would happen to women
after WWII ended in 1945? Would they
stay in the factories? Or simply return
home and why?
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P.S.D Women in the Workforce

PSD 4.1 School Teacher Pays Employees Tribute

Vice-president of the Federation of Women’s Teachers’
Associations of Ontario, speaking on behalf of the school
teachers who worked during the summer months at Scarboro,
paid the regular employees here a high tribute.

“We worked with the grandest lot of women”, Miss Galbraith is
quoted as saying. “When we went into the plant we didn’t know
much about our jobs, but everyone was so kind to us that it
made it much easier.”

Continuing she said, “You sometimes hear criticism about
people who work in munitions plants, but there should be none,
because these are the people who are really patriotic.”

In her interview, Miss Galbraith stressed the fact that the
teachers were here only temporarily to help out while the
regular employees were on vacations. “It’s the day-to-day
employee who does the real work year in and year out. There
are housewives, girls, women with husbands and sons and
widows whose heart and soul are in their work. They are
wonderfully patriotic and I have the greatest respect for them,”
she said."

T General Engineering Company. "School Teacher Pays Employees Tribute." Fonds Canadian Car and Foundry

Collection, april 5, 1942: 1-2.
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PSD 4.2 WE'RE ALL IN THE GOOD FIGHT TOGETHER

(General Engineering Company 1942)

“Come then—Ilet us to our task—to the battle and and toil” exhorted Winston Churchill, and throughout the
length and breadth of the land the women of Canada have answered the trumpet call to national service with a
zeal that is providing historians with the material for some of the brightest pages in the future annals of this
second world war.

From offices, from stores, from factories, schools, and homes, from universities, have come the recruits for a
swiftly expanding army of overalled women who by their amazing aptitude in mastering unfamiliar tasks have
become a vital factor in our wartime industrial front, and have brought us in sight at least of the total production
for total war towards which we are progressing.

But it is not only at the lathes, drill presses, boring and assembling machines, electrical wiring for aircraft, and
the kind of (Archives of Ontario 1942)work we do at “Scarboro” —to name but a few of the war occupations —
where women are doing their bit. Women are playing an increasingly important part of the scientific and
chemical research, on the farms, in the replacement of men in essential peacetime industries—in fact, there are
few aspects of the whole pattern of Canada at war where women are not playing a notable role.

How extensive is this participation is glimpsed by the fact that one out of every 38 women registered under the
National registration of two years ago is now directly engaged in wartime industry. This is a high percentage
when it is borne in mind that 22 out of every 38 women registered at that time were listed as “homemakers” a
large majority of whom, up to the present at least, have not been classed as available for industrial
employment."?

2Z'"WE’RE ALL IN THE GOOD FIGHT TOGETHER ." GECO Fusilier: A Powder Magazine, April 2, 1942: 22.



WERE ALL IN THE GOOD FIGHT TOGETHER

6 OME then—let us to our task—to the batile and
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From offices, from stores, from factories, schools,

and toil” exhorted Winston Churchill, and and homes, from univenities, have come the recruits for

throughout the length and breadth of the land the

a wiftly expanding army of overalled women who by

women of Canada have amswered the trumper aall ther amaring aptitude in mastering unfamiliar taks have

to national service with a seal that is providing historians
with the material for some of the beightese pages in the
future annals of this second world war.

PSD 4.3 - P.S.D Women Will Fill the Gaps

But it is not only at the lathes, dnll presses, boring and assembling
machines, electrical wiring for aircrafe, and the kind of work we do at "Sear.
boro”—to name but a few of the war occupations—where women are
doing their bit. Women are playing an increasingly important part in
scientific and chemical research, on the farms, in the replacement of men in
essential peacetime industries—in fact, there are fow aspects of the whole
pattern of Canada at war where women are not playing s notable role,

How extensive is this participation is ghimpsed by the fact that one our
of every 38 women registered under the National Registration of two years
apo s now directly engaged in wartime industry.  This is a high percentage
when it is borne in mind that 22 out of every 38 women registered at thar
time were listed a9 "homemakers™ 2 large majority of whom, up to the pre-
sent at lease, have not been classed as available for industrial employment

Women Will Fill the Gaps

More and more as the armed services require further withdrawals of
men, = war industry simultancously increases both in scope and wempo,
further demands will be made on women to fill the gaps, for it is heee only
thar adequate reserves remain,

Not even the sketchiest chronicle of what women are dosng in this war
would be complete without reference to their truly magnificent contribution
in tespect of the voluntary services. Among the numerous patriotic and
charitable organizations officered and maintained by women from coast to
coast, many millions of dollars have been raised and disenbated for the relief
of war victima in Britsin and the occupied countries of our allies, Incredible
amounts of clothing, food, medical supplies and comforts of all kinds have
been sent to war torn Europe and Asia.

Mobile canteens and ambulances are further items in the imposing
lise of aid provided by Canadian women to the less fortunately situated
Motherdsnd.

Hostess houses fumnishing recreational centres for the men of
the armed services have been established acrom Canads.  Canteens
operated entirely by voluntary female help dispense food to men of the
army, navy, and air force. Books, magasines, cigateties, not o mention
socks, mufflers, mists, and diety bags, are now routine matters. Food,
clothing, and cgarettes are alio supphied through the International Red
Cross 1o British prisoners of war in Germany and other parts of the world

All in all, the women of this country in whatever walk of life they
may be, whether in uniform, overalls, or aprons, are entitled to hold their
heads high, for they are doing a grand job in full knowledge of the fact—

THAT THE WAR CANNOT BE WON WITHOUT THEM.

become a vital factor in our wartime induserial front,
and have broughe us in sight at least of the total produc-
tion for téeal war towards which we are progressing.

More and more as the armed services require further withdrawals of men, as war industry simultaneously
increases both in scope and tempo, further demands will be made on women to fill the gaps, for it is here only

that adequate reserves remain.

Not even the sketchiest chronicle of what women are doing in this war would be complete without reference to
their truly magnificent contribution in respect of the voluntary services. Among the numerous patriotic and
charitable organizations [officered] and maintained by women from coast to coast, may millions of dollars have
been raised and distributed for the relief of war victims in Britain and the occupied countries of our allies.
Incredible amounts of clothing, food, medical supplies and comforts of all kinds have been sent to war torn

Europe and Asia.

Mobile canteens and ambulances are further items in the imposing list of aid provided by Canadian women to

the less fortunately situated Motherland.

Hostess houses furnishing recreational centres for the men of the armed services have been established across
Canada. Canteens operated entirely by voluntary female help dispense food to men of the army, navy, and air
force. Books, magazines, cigarettes, not to mention socks, mufflers, mitts, and dirty bags, are now routine
matters. Food, clothing, and cigarettes are also supplied through the International Red Cross to British prisoners
of war in Germany and other parts of the world.
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All in all, the women of this country in whatever walk of life they may be, whether in uniform, overalls, or
aprons, are entitled to hold their heads high, for they are doing a grand job in full knowledge of the fact—THAT
THE WAR CANNOT BE WON WITHOUT THEM."

13 Archives of Ontario. "Women Fill the Gaps." General Engineering Company (Canada) Fonds, April 2, 1942: 1.
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P.S.D4.4
~ Shoulder to

Shoulder.!*

“... the Canadian Women's Army Corps
marches shoulder to shoulder with
Conoda's Active Army down the rood
thot leads to victory. Releasing their
brothers-in-arms from many vitel
military octivities, mombers of this now-
fomouscorps have proudly ond efficiently
token up their duties os on integral part

ADMINISTRATIVE DRIVING T!CNNICAL STOREWOMEN

AN INTEGRAL PART OF THE CANADIAN ARMY

14 Shragge. Recruiting Poster. Canadian War Museum, Ottawa.1939.
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Black Line Master

B.L.M4.1 Relevance Sheet

THE SHIFT IN ROLES OF CANADIAN
WOMEN DURING WWILI.

I



B.L.M 4.2 Causes of Women’s Shift in Roles from the home to the Factory
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Canada Many of The concept of Women became | (INSERT YOUR
recognized that Canada’s men War on the the CAUSE)
Canadian were off fighting | “Home-Front” “Breadwinner”
Women working | the war, which involved a in the household.
in the munitions | left job country’s
factories were opportunities for | complete
very patriotic. Women. dedication to the
war. This meant
women would be
involved as well.
Women worked | Winston Women Witnessing (INSERT YOUR
and operated Churchill was a volunteered to women in CAUSE)
machinery, powerful figure leave their uniforms,
which during WWIL. homes and help | immediately
traditionally was | His recognition the country atits | disposed of the
thought to be a of Canadian most desperate stereotype that
“Man only women in the time. women were not
domain.” media shifted only housewives.
traditional
perspectives.
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LESSON #5: Lesson Plan Title / Subject: Understanding the Aboriginal vs.
Canadian Historical Perspective

Date: November 29%, 2014
Course: 10 Academic History

Specific Expectation: C 1.4
Primary Historical Thinking Concept: Historical Perspective

Length of Class (minutes): 70 minutes

Overview: Through reading and analyzing the primary source documents on the Canadian and Native relations

in terms of land claims and the Indian Act, students will be proficient in their ability to consider WWII through a
binary perspective (Native vs. Canadian). The worksheet will offer students an opportunity to demonstrate this

opinion.

Learning Goals:

Learning Goal

Success Criteria

Coded Expectations

Students will ANALYZE the
primary sources given and
interpret the historical
perspective that the Canadian
government, had towards
aboriginals and vice versa during
the second world war.

Students successfully develop an
understanding of the
relationship/ historical
perspectives between aboriginals
and Canada, during the second
world war.

C1.4 describe the main causes of
some key political developments
and/or government policies in
Canada during this period

Secondary Learning Goal

Secondary Success Criteria

Secondary Expectation

Students are able to assess the
resources given and pull relevant
information in order to comprehend
the overall tensions between Natives
and Canadians due to land treaties.

Students successfully combine an
opinion on the land treaty matter,
while utilizing the sources given.
Thus allowing them to have their
own conclusion and judgement on
the issues of treaties in relation to
the aboriginal perspective on WWII
and Canadian participation.

A1.6 evaluate and synthesize
their findings to formulate
conclusions and / or make
informed judgements or
predictions about the issues, events,
and/or developments they are
investigating

Students differentiate the views on
the second world war through the
aboriginal and Canadian perspective.

Students successfully explain in their
groups, the historical perspective of
WWII through the eyes of the
Indian and Canadian. While
differentiating the two.

Differentiated Instruction and/or Accommodations:
[ ] Adjust the scope of the task

[] Adjust the complexity of the task and the level of support provided
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[ ] Adjust the constraints/limits placed on the task
[] Adjust the assessment criteria or type of assessment for the task
[ ] Provide alternate medium or location for student to demonstrate learning

REFLECTION/NOTES:

For students who may have an L.LE.P that requires “double time” (one of the most common I.E.P in the school
system), they will be allowed to work with a partner in helping them comprehend the articles and their meanings.
Hopefully, eliminating the independent portion of the work, will keep the students relatively at the same pace, if
they are able to receive help and work with a “study buddy” which will keep them on task, and will act as guide for
immediate questions.



Time
(minute

s)

Segment

Description

Resources

5

Hook

The instructor will ask the class to
consider a philosophical question. “What
do you believe, is the best method to live
life?” A) The North American
perspective: To leave your mark on this
world, so that you will be remembered or
B) The aboriginal perspective: To leave
the world, as it was presented to you,
untouched? There is no right answer,
however this exercise will introduce
students to the historical perspective
concept, in demonstrating the difference
points of view that accompany the
Canadian and Aboriginal perspective on
life and eventually, war.

Next the instructor will state that, Canada
was forced to demand the participation of
all those living in the Northern
hemisphere, however, the aboriginal
populous was not too keen on joining the
war effort. But why? This will then lead to
the PowerPoint presentation of the
history of Canada’s land treaties with the
aboriginals.

Assessment
for Learning:
(Gauging
previous
learning/ongoi
ng learning
provides
information
for you)

The instructor will then probe the
children by asking them what they know
about the relationship between
aboriginals and Canadians? The instructor
will list events on the board, some
answers might relate to the “fur trade” or
even the “Oka Crisis.” The instructor will
relate these events to the perspective that
aboriginals might have on the Canadian
government. The instructor will instill a
concept that the white-man was once an
ally to the Native man, but over time, the
political events and mainly treaties
disintegrated this relationship. Thus
deepening the understanding of the
context given in the Video.

Chalk and Chalkboard

10

Delivery of
New Ideas:
(what is you
plan for
delivering the
content or new
ideas you want

The instructor will present the Video
involving native Indians and the Canadian
government. The Video will help give a
visual understanding of just how much
land the Indians lost during the
subsequent treaties they signed, and why
this affected their perspective on

Please Play Video:
http:/ /www.canadahistoryproject.ca/
1871-97 /index.html




students to

participating during the Second World

learn) War, when called into action by the
Canadian government.
20 Assessment The instructor will walk about the 1. Worksheet
as Learning: classroom during the worksheet period 2. Primary Source Articles
(assesses as and assist/ reinforce students who have
they go and grasped some key concepts involving the
provides useful | views of WWII through the Canadian
feedback to perspective and aboriginal. The instructor
them) will remind students to keep in mind that
being a historian, must involve them
thinking like a native or thinking like a
Canadian DURING this period and to
remove all notions of political events
AFTER WWII. The instructor will make
sure students are referencing the primary
source articles P.S.D 5.1, P.S.D 5.2 and
S.A 5.1 when creating their work as the
responses to the B.L.M 5.1 rely heavily
on the information located within the
articles.

Instructional ] [ ]JDebate

Strategies: Think/pair/sha | [ ]  Coding for

Which (if any) | re importance

of these ] [] Inside/outside

strategies are Think/pair/draw | circles

you going to [ |Four corners |:|Rapid writing

use during your | [] Graphic | [T]

learning tasks? | organizers Individual/pair/gro

Why? [ ]Placemat up work
Dﬁgsaw [ |[Numbered heads
[ Gallery walk [ |Direct teaching
[ ]Graffiti [ JRole playing
[] Learning [ ]Seminar panel
centres [ |Hands-on activity
[] .
Demonstration

20 Assessment of | Once the worksheets are completed.

Learning:
(most likely
very
small...toward
the end of class
to be sure
students can
do what you
set out in the
learning goal.
Hint: look back
to the verb you
used in your

Students will be asked to get into groups
of four or five and debate utilizing their
worksheet B.L.M 5.1. This will give the
instructor the ability to assess the students
general understanding and if they were
able to explain their reasoning behind the
aboriginal perspective and Canadian
perspective on World War II. The
information when responding to the
topics provided, will be located in the
primary sources and scholarly source
articles, thus allowing the students to
identify and articulate their arguments.




learning goal
and find a way
to get students
to do that
action whether
it be to
“identify” or
“articulate” or
“explain” etc.)

The group discussion period will provide
students an opportunity to note or change
their responses based on the information
their peers may have uncovered from the
article.

10

Wrap
Up/End of
class:

How do you
plan to end the
class (connect
the dots, final
assessment,
etc.)

Students will be asked to reconvene at
their individual desks and consider the
historical context presented. Students will
then attempt to make connections as to
what will happen to aboriginal returning
war veterans.




Please Play Video: (Dunn 2011) (Dunn 2011) (Dunn 2011) (Dunn 2011) (Dunn 2011) (Dunn 2011)Excerpts
From the Video

Native Treaties 1871-1897 (3:08)

Treaty signing

Native leaders like Poundmaker and Big Bear realized they were losing their main source of food and they were
willing to negotiate with the Canadian government. But they knew they needed more than a reservation and a
small cash allowance to carve out a new way of life. To establish an agricultural society they needed farm
animals, wagons, horses, tools and equipment. The Treaty Commissioner promised these things, but never
delivered. Time and again native leaders tried to make the government live up to its treaties.

Hand-operated hay rake

By 1879 the buffalo had disappeared from Canada. Native people
were close to starvation. The government promised rations only to those who were under treaty and there was
no more room to bargain. Native people had been trying to establish reserves next to each other to create an
Indian Territory, but the Canadian government forced them to break up into small bands and pushed them north,
away from the best farm lands and the railway. After the Northwest Rebellion of 1885, the government, on




flimsy evidence, jailed native leaders for supporting Louis Riel. In fact, the old leaders had been cautioning
their people against violence because they feared a war which they would lose,”

BPDunn, William, West, Linda. 1871-1891, Natiwe Studies. 2011. http://www.canadahistoryproject.ca/about.html
(accessed Nov 27, 2014).






I ndum Act

- REWETIR
14-0 Every Indxan or other person who engages in, orr@ﬁn g
assxsts in celebrating or encourages either directly or indirectly %&'ﬁ
another to celebrate any Indian festival, dance or other cere- mon}
mony of which the giving away or paying or giving back of 2 Stwhich? b
money, goods or articles of any sort forms a part, or is a feature, 5 :‘I. :
whether such gift of money, goods or articles takes place before,‘bod!ei
at, or after the celebration of the same, or who engages or assists mutlated
in any celebration or dance of which the wounding or mutila-
tion of the dead or living body of any human being or animal
forms a part or is a feature, is guilty of an offence and is liable
on summary conviction to 1mprxsonment for a term not exceed- FPenalty.
ing six months and not less than two months.

2. Nothing in this section shall be construed to prevent the Excepten:
holding of any agricultural show or exhibition or the giving of
prizes for exhibits thereat.

3. Any Indian in the province of Manitoba, Saskatchewan, ' Restriction, 4
Alberta, or British Columbia, or in the Territories who partici- ‘du;: ot 4
pates in any Indian dance outside the bounds of his own reserve,
or who participates in any show, exhibition, performance, stam-
pede or pageant without the consent of t,he Superintendent
General [Minister] or his authorized agent, and any person
who induces or employs any Indian to take part in such
dance, show, exhibition, performance, stampede or pageant, or
induces any Indian to leave his reserve or employs any Indian
for such a purpose, whether the dance, show, exhibition, stam-
pede or pageant has taken place or not, shall on summary. con-
viction be liable to 2 penalty not exceeding twenty-five dollars,
or to imprisonment’ for one month, or to both penalty and im-
prisonment. R.S,, c. 81, s. 149; 1914, c. 35, s. 8; 1918, c. 26, s. 7;
1933, c. 42, s. 10.

140a. Where it is made to appear in open court that any | Tndian 3
Indian, summoned before such court, by inordinate frequenting, h:::,‘,mé
of a poolroom either on or off an Indian reserve, misspends or"pooiroomg
wastes his time or means to the detriment of himself, his family
or household, of which he is a member, the police magxstrate
stipendiary magisbrate, Indian agent, or two justices of the peace
holding such court, shall, by writing under his or their hand
or hands forbid the owner or person in charge of a poolroom
which such Indian is in the habit of frequenting to allow such
Indian to enter such poolroom for the space of one year from the
date of such notice.

2. Any owner or person in charge of a poolroom who allows Allowing,
an Indian to enter a poolroom in violation of such notice, and f::,‘;‘:;
any Indian who enters a poolroom where his admission has been o enter
so forbidden, shall be liable on summary conviction to 2 penalty-poolroom}
not exceeding twenty-five dollars and costs or to imprisonment
for a term not exceeding thirty days. 1930, c. 25, s. 16.

Penalty.

141. Every person who, without the consent of the Super- Receiving
intendent General [Minister] expressed in writing, receives o=y ‘t°' "j’
obtains, sclicits or requests from any Indian any payment Or ofaclaim. ¢
contribution or promise of any payment or contribution for the"
purpose of raising a fund or providing money for the prosecution
of any claim which the tribe or band of Indians to which such
Indian belongs, or'of which he is a member, has or is represented
to have for the recovery of any claim or money for the benefit
of the said tribe or band, shall be guilty of an offence and liable
.upon summary conviction for each such offence to a penalty not
exceeding two hundred dollars and not less than fifty dollars or
to imprisonment for any term not exceedmv two months. 1927,
¢. 32,s. 6. :

Indian Act c. 1938 "

16 Krieg, Liz, and Peter Seixas . "Aboriginal Rights and Title in British Columbia." Historical Thinking. April 1,
2006. http:/ /historicalthinking.ca/lesson/684 (accessed November 26, 2014).



P.S.D Historical Perspectives

P.S.D 5.1
P.S.D 5.2
Controversial Views
Aboriginal Views Non-Aboriginal Views
1912- | “We want to get back all the land we | “We cannot give you authority to go
1916 | had before. We don’t work on the and stake lands today, but we will

Indian Reserves because we know
the Reserves are only temporary and
don’t belong to us and they go back
again to the Government, and that is
the reason we don’t work them -
because we know they don’t belong
to us”.

(The Chief, Kitselas Band/Tribe,
Babine Agency, 1915, pages 1-3)

“This is very serious to me, that it has
never in my mind gone out of my
hand — | never gave it to the
Government; | expected and claimed
it as my own all along... | wish to be
righted where | am wronged by the
government”.

(The Chief, Nimpkish Band,
Kwawkewlth, p.139)

consider all these applications very
carefully, and if we conclude that it is
necessary for the Indians to have this
additional land, we will recommend
that they be made Indian Reserves;
but if any of those places are owned
by whitemen, we cannot take them
away from the whitemen”.
(Commissioner Shaw, Kwakewlth
Agency, 1914, page 4)

The lands which the Commissioners
shall determine are not necessary for
the use of the Indians shall be
subdivided and sold by the Province
at public auction.

The net proceeds of all such sales
shall be divided equally [between the
Dominion and provincial
governments].

(McKenna McBride Agreement, 1912)

17 Ibid




Scholarly Article

S.A5.1

THE SOCIO-POLITICAL INFLUENCE OF THE SECOND WORLD WAR
SASKATCHEWAN ABORIGINAL VETERANS, 1945.

Reasons for Aboriginal enlistment in the war service vary. Davison asserts that the main reason for
enlisting was economic. She states that "considering the poverty on reserve and the initially slow recovery
of the economy from the depression years, service pay was very attractive ." " Also soldiers' wives were
eligible for Dependents' Allowance. A wife would be eligible to collect a "possible total of $55.00 and up
to $ 79.00 or more" a month,'8§ Davison states that "Indian men were reminded of this special benefit by
both Recruiting officers and the Indian Agents assisting them."" Dempsey argues that the Indians'

"sense of loyalty to the King of England was a strong inducement to participate in the war effort,"2(
These were no doubt factors in the decision to enlist, but Aboriginal veterans, like non- Aboriginal
veterans, had many different reasons for enlisting ,

There were treaty Indians who were drafted and did not volunteer. In 1940, the government introduced the
National Resources Mobilization Act (NRMA) which called for Canadians over sixteen years of age to put their
names in a national register. The medical information in the national register was used to determine the
eligibility of each potential recruit. According to Stevenson, if "a registrant was medically fit, a Registrar issued
an order for military training requiring the recruit to report to a designated Army Reception Depot for
mandatory NRMA duty."22 A three member board would meet on a regular basis to assess whether applicants
military training should be postponed. Although all NRMA men had to take military training, the choice to go
oversees was voluntary. Once in the army, however, many recruits felt intense pressure to volunteer.23
Stevenson thoroughly details the Indian opposition to this legislation. In January 1945, the Canadian
government determined that only Indians from Treaties 3, 6, 8, 10 were exempt from the NRMA 24 Of course
Indians already in the military through the NRMA had to stay in service. In addition, considering the Indian
opposition to conscription, there is rarely any mention in the historical literature of Indian deserters. For
example, George Acoose states that two Indians from his reserve deserted the military25 Therefore, even
though the majority of Indians volunteered for the army, the notion that all Indians did so is a myth. This myth
has been easily accepted as it fits with the image of Indians as warriors."

(Inns 2000)

18 Inns, Robert. The Socio Political of the Second World War Saskatchewan Aboriginal Veterans. Saskatoon: University of
Saskatchewan, 2000.



Black Line Master

B.L.M 5.1

In groups of 3 or 4
Discussion questions

NAME

ABORIGINAL VS. CANADIAN PERSPECTIVE ON WWII

Instructions:

1. For each definition, consider whether aboriginal and Canadian perspectives on issues dealing with World
War two were different or similar.

2. Once you have completed the sheet, you will be placed in groups, and asked to discuss your findings and
explain them to other members.

Prior to the war:

1. The Indian Act (Consider the laws in place, and try to uncover its goals or purposes):

Aboriginal views:

Canadian views:

During the Second World War:

2. The concept of conscription:

Aboriginal views:

Canadian views:

3. Reasons for Joining the War-effort (Hint: See Scholarly article):

Aboriginal views:

Canadian views:

4. The concept of Land Treaties:

Aboriginal views:

Canadian views:



LESSON #6: Title / Subject: Canadian History- Ethical Dimensions

Date: November 24", 2014

Course: Grade 10 Academic History

Specific Expectation: C1.4

Primary Historical Thinking Concept: Ethical Dimensions
Length of Class (minutes): 70

Overview: This lesson will inform the students on Mackenzie King’s conscription crisis during WWIIL. Through
analyzing English vs. French Canada’s relationship with Great Britain, students will be able to better understand the
ethical dimensions involved behind the government policies implemented during the period, and Canada’s views
towards “Zombie” conscripted members. Students will also be asked to consider and compare textbook passages
and compare the narrative to one another.

Learning Goals:

Learning Goal

Success Criteria

Coded Expectations

Students are able to identify the
purpose of conscription, and the
ethical dilemmas behind it.

Students successfully demonstrate an
understanding of the moral dilemma
of conscription during WWII.
Through responding in their
worksheets and sharing with the
class, Canadian views of “Zombie”
Conscription soldiers and comparing
the two resources given.

C1.4 describe the main causes of
some key political developments
and /or government policies in
Canada during this period

Secondary Learning Goal

Secondary Success Criteria

Secondary Expectation

Students are able to describe the
relationship that English Canada had
with Great Britain vs. French
Canadians, and showcase the
understanding that many felt this
was ot was not Canada’s war, in
relation to the conscription crisis.

Students successfully demonstrate
knowledge on the conscription crisis
in Canada and the different views

Textbooks and Primary sources
have/had on it.

C2.2 analyze how some key
issues and /or developments
affected Canada’s relationships
with Great Britain and the United
States

Differentiated Instruction and/or Accommodations:

[] Adjust the scope of the task
[] Adjust the complexity of the task and the level of support provided

[ ] Adjust the constraints/limits placed on the task

[] Adjust the assessment criteria or type of assessment for the task

[] Provide alternate medium or location for student to demonstrate learning

REFLECTION/NOTES:



Student’s, who struggle with the literacy portion of this exercise, whether it may be to reading or writing, can have
the works read to them in an oral manner during the work period. The instructor can read both the passage from
the textbook and primary source article to the class, in order to help foster a deeper understanding of the works.
Also, limit their responsibility to solely respond to questions one and two.

Brief Description of Overall Lesson:

Comprehending Ethical positions in Textbooks and Articles?

1.

The instructor will begin by asking students to think of a movie they have recently watched. Make
some suggestions where a protagonist and antagonist are clear such as; Hunger games, Guardians
of the Galaxy or Star Wars.

Pose questions such as; - Did the movie have heroes or villains? Were they clearly good or bad, or
did the hero have some flaws and the villain have a “good side”? Next the instructor will show a
youtube clip from the movie trailer of “Lord of the Rings; The Fellowship of the Ring” the
instructor will ask, Did you care more about some characters than others right from the start? Why
was that? How did it affect your perception of the characters? — Was the movie trying to share a
message, lesson or even a moral?

3. After students share examples, the instructor will explain that a film director is much like an author

of a Textbook or newspaper article. The instructor will explain that a director attempts to convey
ethics about a certain character through the character’s actions and even appearance; often the
protagonist is depicted as pleasing and attractive, while the antagonist is considered unattractive or
greedy. The music can also play a role in the ethics of a movie, is a character is stealing a car while
happy or perky music is playing in the background, it can make the viewer feel like this is an
acceptable action. The instructor will then explain that the ethical dimension of the viewer, can
easily be shaped by what the director or author wants the viewer to see or read.

4. The instructor will then ask students how the author of a textbook or newspaper article can do the

same? Probe them towards answers such as the Textbooks use of pictures, wording and statistics.

5. Next, have students read two textbook passages on conscription during WWII. Then have them

read a primary source document and compare the three.

6. Ask students to complete BLM 3.1 Spotting Ethical Positions.



Time Segment Description Resources
(minute
)
5 Hook Show a trailer to the movie Lord of | https://www.youtube.com/watch?v=V75dMM
the Rings; The Fellowship of the IW2B4
Ring. Ask students to watch
carefully.
10 Assessment Next, ask students how they know
for Learning: | who the protagonist is? How they
(Gauging know whom the antagonist is? How
previous does the director portray these
learning/ongoi | characters? Probe them for answers
ng learning such as: the protagonist is often
provides accompanied by light imagery, while
information the antagonist is accompanied by
for you) dark imagery. Also, expect
responses such as; the protagonist is
often a relatable and heroic
character, while the antagonist is
often unreliable, ugly and
unattractive (monsterish looking).
Ask students if the same ethical
dimension can be created within a
textbook and why? Can a writer
have the ability to portray a
historical character to be a hero/
villain for a specific purpose?
5 Delivery of The teacher will then ask students
New Ideas: to consider the fact that not all
(what is you textbooks or newspaper articles are
plan for reliable. The ethical dimension of
delivering the | the work can often cloud or distort
content or new | a different meaning on the reader,
ideas you want | much like a movie director can.
students to Some effective techniques used are
learn) strategically placed adjectives,
statistics and opinions.
30 Learning 1. Students will read both the T.B.P 6.1 & T.B.P 6.2 & P.S.D 6.1
Tasks: textbook passages and primary

source given (T.B.P 6.1,
T.B.P 6.2 and P.S.D 6.1).

2. Students will form an opinion
on the ethical dimensions of all
three both works.

3. Students will fill out the
worksheet (B.L.M 6.1) and
formulate an understanding of
what each work is conveying

to its readet.




10

Assessment
as Learning:
(assesses as

While the students are completing
worksheets, stop the class after
about 10 minutes of a work period

they go and and review possible answers to
provides useful | question #1. Assess student’s
feedback to answers by asking for volunteers to
them) share what they have written down.
Students should be geared towards
understanding that the P.S.D 6.1
more directly focuses on the hatred
of Zombie soldiers, while the
textbooks makes Canadians feel
neutral about them. Students should
be noting the ethical dimension of
the newspaper article (English
Canadian women had a right to
dislike Zombie soldiers) vs. the
ethical dimension of the Textbook
(More neutral, Zombie soldiers still
made a valiant contribution to the
war effort).
Instructional | [ |Placemat | [ |Debate
Strategies: [ 1Jigsaw [] Coding for
Which (ifany) | []  Gallery | importance
of these walk [ ] Inside/outside
strategies are [ |Graffiti circles
you going to [] Learning | [ JRapid writing
use during centres []
your learning [] Individual/pair/gt
tasks? Why? Demonstrati | oup work
on [ |[Numbered heads
[ |Direct teaching
[ IRole playing
Seminar panel
[ |Hands-on activity
Notes on
Instructional
Strategies:
Assessment Have students volunteer their
of Learning: | answers to the questions in a sort of
(most likely in-class review format. Quickly go-
very over each question and assess if
small...toward | students have identified the
the end of difference in ethical dimensions

class to be sure
students can
do what you
set out in the
learning goal.
Hint: look
back to the

between the two works. Students
should be able to explain their
answers using evidence from the
text referring to the neutral
language used in the textbook vs.
the argumentative and direct
language in the primary resource.




verb you used
in your
learning goal
and find a way
to get students
to do that
action whether
it be to
“identify” or
“articulate” or
“explain” etc.)

Finally, collect the worksheets at the
end of the period as a form of
Assessment OF learning.

Wrap
Up/End of
class:

How do you
plan to end the
class (connect
the dots, final
assessment,
etc.)

Have students answer a general
class question written on the board.
“Which one of the works more
accurately describes the views of
Zombie conscription soldiers in
Canada during WWII?”




Textbook Passages

T.B.P6.1
Another Conscription Crisis
Background Info:

William Lyon Mackenzie King’s great fear was that another conscription crisis would divide
English and French Canada as it had in World War I. As Prime Minister at the beginning of World
War II, King promised that his government would never bring in conscription and that Canada
would only send those who volunteered to fight the war. Many English Canadians who were still
loyal to Britain were unhappy with this promise. Nonetheless, there appeared to be enough
volunteers to meet Canada’s commitments
overseas. Despite King’s promise, in 1940 the
government passed the National Resources
Mobilization Act, a law that authorized
conscription of Canadian men. These men were to
be trained to defend Canada in case it was attacked
and invaded. They would not be forced to fight
overseas. However, they would go on to later be
known as, “Zombies”. French Canadians
grudgingly accepted this situation. Their main
objection to conscription was that they not be
forced to go overseas to fight in a war that did not
directly involve Canada.

TEXTBOOK PASSAGE:

For the next couple of weeks Mcnaughton tried to persuade the men who had been conscripted and
trained to defend Canada to volunteer for overseas service. His efforts were unsuccessful. English
Canadians referred to these
men as cowards or more
commonly “zombies.” Again
King was pressured to
introduce conscription and
again he came up with a
solution. Limited overseas
conscription of 16, 000 of the
‘“zombies” took place
immediately. There would be
no conscription of men who
had not already been trained
as soldiers. This compromise
between both sides of the
conscription issue satisfied no
one, but it was reluctantly
accepted.

NOVA SCOT/A Ave] :
PRINCE EowaRD L | §

The Evening Citzen, April 30, 1942

19 Bolotta, Angelo, Charles Hawkes, Fred Jarman, Marc Keirstead, and Jennifer Watt. Canada Face of a Nation.
Toronto: Gage Educational Publishing Company, 2000.



T.B.P 6.2

National Resource Mobilization Act, Home Defense, and Zombies:

Prime Minster King introduced the National Resources Mobilization Act (NRMA). This Act called for a
national registration of all eligible men for home defense and gave the government the power to “call out every
man in Canada for military training for the defenses of Canada.” The NRMA also gave the federal government
conscription and exemption powers, but only for home defense, such as guarding civilian internees and German
prisoners of war, protecting airports and ports, and watching for submarines.

There was tension between NRMA soldiers and regular soldiers, who called the NRMA soldiers
“Zombies,” after the living dead in a Hollywood horror movie. The terms showed contempt that some
Canadians felt for those who did not want to fight overseas. Nevertheless, from 1940 to 1944, close to
60,000 “zombies” volunteered for general service overseas, often serving as medics or in other non-
military roles.”’

20 Freeman-Shaw, Elizabeth, and Jan Haskings-Winner. Canadian Sources: Investigted 1914 to the Present. 'T'oronto:
Emond Montgomery Publications Limited, 2008.
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FOR MORE
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MANPOWER
A SURVEY

v

21

21 Collins, John. "Manpower Survey." The Gazette. Canadian Sources: Investigated. Montreal, 1944.



GIRLS REFUSE
TO WORK UNDER
JOMBIE' CSM

‘Oftawa, Aug. 21 (CP).—The Otta-
wa Citizen said today that the re-
placement of a draftee company
sergeani-major by a general service]
non-commissioned officer ended ai
work. stoppage Saturday of about 30
girls in No. 8 temporary building at|
the Central Experimeantal Farm neaxr ;
here. §

The newspaper said the giris took
exception tqe the appointment of a
draftee in charge of their group, on;
the grounds that many had relatives’
overseas and were unwilling to work
under a ‘“Zombie”

Thke Citizen, quoting “employees of
the section,” said the sergeant.
major was replaced when work
started today. The girls are em!
ployed in posting the orders of No. {
District Depot at Lansdowne Park. !

The newspaper continued:

“This is not the first instance of
trouble at No. 8 Building. Em:ller‘
fn the summer considerable trouble

- was allegedly caused when a num-
ber of ‘Zombie’® N.C.O’s were
brought into the staffs employed m
the various sections.

“This trouble, according to 7re-
ports, flared to a head when anj
active (force) sergeant-major was:
dismissed from his post to make
way for a draftee warrant officer.
The ousted sergeant-major carried
his trouble to higher authorities,
and, it is said, a court of inquiry’
was appointed to look into the situ-
etion.

“No report has yvet been received
as to the results of the deliberations
of this court.”

22

Ottawa, Aug 21 (CP)- The Ottawa citizen
said today that the replacement of a draftee
company sergeant-major by a general service non-
commissioned officer ended a work stoppage
Saturday of about 30 girls in NO.8 temporary
building at the Central Experimental Farm near
here.

The newspaper said the girls took exception
to the appointment of a draftee in charge of their
group, on the grounds that many had relatives
overseas and were unwilling to work under a
“Zombie.”

The Citizen quoting “employees of the
section,” said the sergeant major was replaced when
work started today. The girls are employed in
posting the order of No. 2 District Depot at

Landowne Park.
“This 1s not the first instance of trouble at the

No.8 building. Earlier in the summer considerable
trouble was allegedly caused when a number of
“Zombie” N.C.O’s were brought into the staffs
emnloved in the various sections.

22 Globe and Mail. Gurls Refuse to Work Under {ombie CSM. Newspaper, Ottawa: The globe and Mail, 1939.



P.S.D

P.S.D6.1

Black Line Master

BLM 6.1

SPOTTING ETHICAL POSITIONS

Name: Date:

After reading the textbook passages and the primary source on the “Zombie” soldiers, respond to these questions.

1. How are the Textbook passages similar? How are they different? (Do not include the article)

A) Similarities:

B) Differences:

2. What specific phrases create the difference in views of the Zombie conscription soldiers?

3. Considering the authors writing styles in each text, explain how each one made you feel about Zombie soldiers

and why?

A) The first Passage:

B) The second Passage:

C) The newspaper article:

4. What are the ethical messages conveyed about zombie soldiers, both the passages and the article?

A) The first Passage:



B) The second Passage:

C) The newspaper article:

Spotting Ethical Position (Continued)

5. Does it seem ethical to send men overseas to fight a war they did not believe in?

6. In addition, was it right of Canadians to call their own soldiers cowards if they did not wish to participate in
Combat?

7. Considering the opposing positions, list 2 reasons why the English believed in participating in the War and 2
reasons why French Canadians did not.

English:
1)

2

French
1)

2)
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